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theme “The Emerging English Curriculum.” 
sure has been apparent most Eng- 
lish teachers that important changes have 
taking place the English curriculum 
all levels recent years, and should 
equally clear that number impend- 
ing changes will take place during the years 
that lie immediately ahead. Many these 
changes have almost 
claimed teachers English; number 
them have served largely confuse 
even divide into conflicting camps; and 
others have been viewed many with mis- 
giving. The marked changes which have taken 
place English instruction recent years, 
the fluid state the English curriculum 
the present time, and the urgent need for 
clarification the place language arts and 
literature American education impose upon 
our professional organization grave responsi- 
bilities for leadership. 


Recognizing the need for better under- 
standing the function English instruc- 


This year have chosen our convention 


tion the education all American youth 
and the kind curriculum needed 
achieve our avowed objectives, the National 
Council Teachers English this year ap- 
pointed National Commission the English 
This Commission consists 
twenty-eight members representing all levels 
instruction and all types schools all 
sections our country. Under the able leader- 
ship its Director, Dr. Dora Smith, the 
Commission has held pre-convention sessions 
here during the last two days. Furthermore, 
the eighteen sessions this Convention are 
designed probe the basic problems which 
face helping shape the emerging 
English curriculum. Unless wish allow 
the English curriculum tomorrow 
shaped the dead weight sheer tradition 
allow drift into some shapeless 
form from variety confusing and con- 


1President’s Address given the opening General 
Session the Annual Meeting the 
National Council Teachers English, November 
22-24, 1945, Minneapolis, Minnesota. 

member the Department Education the 
University Chicago. 
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flicting views and unplanned practices, 
shall have devote small amount our 
time the next fow years careful and 
critical re-thinking the purposes instruc- 
tion English, the kinds experiences 
which most effectively generate the learning 
products hope achieve, and the 
patterns curriculum organization most 
appropriate for our purposes. hope that 
the deliberations this Convention and the 
subsequent undertakings the Commission 
will determine small measure the shape 
the emerging English curriculum. 


seems appropriate for open this 
tion Emerging English Curriculum,” 
with examination the basic aims 
English once, one term 
least our topic demands What 
meant “English instruction?” English, 
commonly conceived, embraces large 
number separate disciplines subjects: 
composition, literature, reading, grammar, 
spelling, 
speech, dramatics, debating, choral reading, 


handwriting, creative writing, 
journalism, and perhaps others. The concept 
English which using this evening 
abandons these familiar categories and looks 
upon English training the four funda- 
mental arts language communication: 
speaking, listening, reading, and writing. 
These are the language arts. They are the 
means which communicate with one 
another through language. True, there are 
other means communication: the pictorial 
and plastic arts, music, gesture and pantomime, 
cartoons, pictures, and non-language symbols 
various kinds. But this evening are 
concerned with communication. 
There should danger oversimplifica- 
tion adopt the concept English in- 
struction training reading, writing, 
speaking, and listening. teachers English, 
then, our job teach each rising generation 
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how speak, how read, how listen, and 
how write—how all four effectively. 
sure, achievements will vary accord- 
ance with the native and opportuni- 
ties children and youth, but our task 
develop all American youth the highest 
possible competence the language 


must hasten now more specific illus- 
trations the functions English instruc- 
tion American education. shall attempt 
indicate the necessity competence the 
language arts for effective participation 
democracy. This shall through three 
illustrations, 


Let consider first that phase English 
instruction commonly known oral English, 
speaking, the language art employed most 
frequently but much neglected our schools. 
shall have time elaborate only one objec- 
tive this area, namely, group discussion and 
parliamentary debate. submit this proposi- 
tion: that training the purposes and tech- 
niques group discussion and parliamentary 
debate one the most important functions 
which instruction the language arts can 
perform democracy. 


One the most obvious and yet funda- 
mental facts about the democratic way 
life that proceeds small-group action. 
Indeed, democracy presupposes small-group 
living. Our way life characterized 
hundreds thousands groups: Sunday 
school classes, religious societies young peo- 
ple, church groups, fraternal organizations, 
professional organizations, 
These 


groups exist for definite purposes: discuss 


labor groups, and countless others, 


mutual problems, exchange views and resolve 
differences controversial issues, and de- 
cide upon courses action affecting the wel- 


fare the group. That the essence de- 
Freedom speech and freedom 
assembly are cherished because groups desire 
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work out their common destiny through 
group discussion. Freedom speech and free- 
dom assembly are civil liberties which 
are willing take extreme measures pro- 
tect, and rightly so. But these freedoms are 
useful service democratic people only 
they possess the language competence which 
makes possible the intelligent, orderly, and 
effective discussion the issues which affect 
their common welfare. The democratic pro- 
cesses have sometimes suffered, inclined 
believe, largely because the school has not 
successfully taught each rising generation how 
participate effectively group discussion. 
Adequate group discussion requires more than 
faultless pronunciation, grammatical accu- 
racy, and rhetorical polish. They are impor- 
tant, sure, but there must also 
genuine desire for meeting minds, active 
participation without domination, willing- 
ness listen others and modify con- 
victions the face evidence, ability 
weigh objectively the many angles and im- 
plications any controversy, combat half- 
truths and assertions intended mislead and 
deceive. 


For more than thousand years English- 
speaking peoples have been perfecting slow 
degrees technique for arriving group 
decisions democratically, namely, parliamen- 
tary debate—a language instrument which 
one our priceless possessions. Unfortunate- 
ly, American schools have been slow recog- 
nize their obligation hand this instrument 
cach new generation and perfect 
with use. Perhaps have been too much 
concerned with perpetuating sheer myths 
about the split infinitive and the prepositional 
ending and too little concerned with giving 
young people instruction and practice the 
art group discussion and the fundamental 
principles parliamentary debate. have 
little right expect that when our young 
people leave the schools assume the stern 


obligations citizenship highly complex 
social order they will prepared meet 
the challenge democratic living unless 
provide systematic and abun- 
dant practice with the language instrument 
group discussion. What the purpose 
English instruction democracy? part, 
least, give each rising generation 
the language instruments means which 
democracy works. This time for pious 
phrases about our heritage freedom 
speech and freedom assembly, nor in- 
dulge regrets over our shortcomings. But 
now the time build democracy giving 
each new generation the competence prac- 
tice it. submit, then, that one the funda- 
mental requisites workable democracy 
universal competence the technique 
formal and informal group discussion. That 
one the services which teachers the 
language arts can render maintaining and 
improving the democratic way life, which 
only recently our noble sons spilled their blood 
safeguard. 


Before leave discusssion this first 
major function language arts instruction 
education for democracy, wish make 
clear that choosing the illustration group 
discussion and parliamentary debate, have 
chosen only one number important 
language objectives. discussion some 
length this ome seems magnify it, its 
magnitude arises part from having not 
discussed the others all. 


second illustration relates reading, 
more specifically literature. must re- 
turn for moment our concept English 
which included reading one the four 
fundamental language arts. all probability, 
when English was defined, some you 
asked, What about literature? Indeed, instruc- 
tion the art reading includes reading 
literature, does reading newspapers, sign- 
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boards, recipes, telephone directories, and ad- 
vice the lovelorn. Literature, course, 
difficult define. its broadest sense, 
includes all the preserved writing the 
human race. its narrower sense, con- 
fined that portion preserved writing 
which good part least because its 
artistic qualities. Whatever our definition 
literature may and whatever portion 
preserved writing embraced it, our con- 
cept English includes instruction litera- 
ture. 


One important function which wide read- 
ing from our heritage literature can serve 
the extension human experience vicari- 
ously far beyond that which real life affords. 
need not elaborate the proposition that today 
all men are neighbors, even though they 
not live together neighbors should. The 
economic, social, political, and ideological in- 
terdependence all peoples compels us, 
are live peaceably together, understand 
all our all strata society 
and the far corners the earth. The con- 
cept one world implies one people and one 
community. The concept one community 
implies communication, for communication 
the basis all human community. Literature 
can serve unite extending our experi- 
small measure the writings Franklin 
Bobbitt and Ruth Mary Weeks for the con- 
cept expansion experience through litera- 
ture which shall now develop. 


the first place, literature can extend 
our experiences geographically. Most are 
forced circumstances live relative- 
restricted geographical arca, and our first- 
hand experiences are confined it. But our 
literature affords, all who will read, vaga- 
bond journey around the world. can 
travel through the Orient the Book 
Marco Polo, spend romantic days South 
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America with William Henry Hudson 
Green Mansions, ride with the American pio- 
neer Oregon The Covered Wagon, 
Tramping with Poet the Rockies, 
travel Around the World Eleven Years 
with the Abbe children. Good books have the 
power lure students far countries among 
strange peoples and regions near hand 
but The recent global war and 
the impending developments transportation 
and communication have brought forcefully 
our attention the fact that today the world 
geographically one large community, but 
this new world community live peoples 
diverse ideological backgrounds, value patterns, 
and cultures. The shrinking the world 
through the virtual annihilation distance 
affects transportation and communication 
must met, are have one world and 
one people, with universal understanding 
among the peoples the earth. Through 
literature can come know our neighbors 
better the far corners the world. 


Through books our experiences may ex- 
tended historically. best the span life 
brief seventy years. Our direct experiences 
with the world are limited those seventy 
years. But through books may spend 
Day Old Athens, witness The Last Days 
Pompeii, feel the thrill older romance 
When Knighthood Was Flower, share the 
hardships the American pioneers Giants 
the Earth, even live vicariously from the 
time cave men the present Van Loon’s 
The Story Mankind. Not only books 
turn back the hands time for the reader, 
but they enable him project himself into 
the future, was once able Jules 
Verne’s Twenty Thousand Leagues Under the 
Sea and Wells provides today The 
Shape Things Come. Such imaginative 
living with peoples remote time and space 
and sometimes foreign his understanding 
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and sympathy makes small contribution 
man’s human development. Thus through 
the medium language the spirit the past 
communicates with today, welding each 
new generation the past and giving suc- 
cessive generations intellectual, social, and 
moral cohesion. The experiences the race 
are preserved our treasury literature, 
available each new generation the degree 
which perfect the art reading. 


Our experiences may extended through 
books yet another way, socially. Some peo- 
ple are born the “Gold Coast;” others are 
born slums. Some are reared rural areas; 
others urban centers. Yet all may know, 
indeed all should know, something how the 
other half lives matter which half they 
may belong. may share the hardships and 
heartaches the Joads Grapes Wrath, 
get clearer understanding class struggle 
Galsworthy’s Strife, and come appreciate 
the fortitude the builders Christ Con- 
crete. Properly read, literature will produce 
derstanding the trials 
hopes and aspirations, failures and triumphs, 
problems and perplexities people high 
places and low. Rapid movement from place 
place across the earth and almost instanta- 
neous transmission words will not neces- 
sarily insure this sort One 
world, one people, one community presupposes 
intimate knowledge our neighbors, pre- 
supposes mutual understanding and sharing 
experiences among all peoples. The teach- 
ing literature can contribute much toward 
the achievement our democratic ideal 
unity amid diversity. 


may also extend our experiences in- 


tellectually through books. 


age 


specialization man more than ever be- 
fore extension his intellectual interests. 
sure, the whole school curriculum will 


provide such expansion, but suggesting 
that the portion preserved writing which 
call literature can make substantial con- 
tribution this important objective. The 
Star-Gazer, Madame Curie, American 
Doctor’s Odyssey, and host other titles 
may serve extend intellectual horizons. 
There grave danger complex society 
such ours that shall develop such high 
degree specialization interests and talents 
that actually set barriers communica- 
tion—in society which because its very 
complexity demands, are survive 
all, high degree mutual understanding. 


still another way, literature may serve 
expand our experiences, emotionally. Actual 
everyday living affords very few 
well-balanced and complete emotional life. 
For many young people, life has not yet pre- 
sented any real problems. one the 
family circle nor anyone immediately outside 
has been seriously ill, material need, dis- 
appointed love, frustrated ambition. 
Life moves along even keel. But crises 
will come—poverty, family disunion, dis- 
appointments love, shattering hopes, 
illness, death. Faced with these problems 
anticipation them, the reader may 
identify himself with fictitious characters, 
but characters less real him, who have 
faced and met successfully similar crises. The 
point which here making illustrated 
statement once made the juvenile 
editor Scribner’s, which reads follows: 


was nine years old, father 
died, and world seemed have gone 
pieces. One book that read this time 
helped more than all the others. 
little girl about own age lost both 
her father and her mother. had hap- 
pened, then, others. Rosalie came 
through; could I.” 


Not only may literature prepare 
meet emotional crises but may reveal 
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whole gamut healthy emotions which 
otherwise might foreign us. The poet’s 
peculiar sensitivity the beautiful, the 
aesthetic, the artistic the everyday world 
and his ability communicate his emotional 
experiences others makes possible for all 
share the emotions aroused beauti- 
ful sunsets, cloud formations, line and sym- 
metry, noble deeds and thoughts, and the 
things the spirit. 


Literature may also serve extend our 
experiences morally. aware the anti- 
pathy some teachers have for any suggestion 
that literature may have moral 
hasten make clear that not proposing 
that literature taught didactically that 
moral lesson tagged every piece 
writing. But contending that the moral 
virtures, with which might well much 
concerned this day, are best exemplified 
the great literature. No, teachers need 
not point moral, but properly motivated, 
read under appropriate circumstances, sheared 
the usual encumbrances classroom assign- 
the King, The Vision Sir 
Launfal, from Slavery, Macbeth, Self- 
Reliance, and long and impressive list 
other titles will give the reader vicarious liv- 
ing high moral plane. Starbuck has 
said: 

“In the land Fiction there fellow- 
ship with the finest spirits the world— 
that allowed—Dickens, Scott, Kip- 
ling, Mark Twain, Howard Pyle, Garland, 
Wiggin, Alcott, Howells. With such com- 
panionship the ‘morals’ will not suffer taint 


from animated days and eager evenings 
novel reading.” 


have developed some length one the 
purposes teaching literature, namely, ex- 
tension experience through vicarious liv- 
ing—extension experience geographically, 
historically, socially, intellectually, emotion- 
ally, and morally. propose that through the 
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language art reading good literature all 
peoples may drawn closer together 
mutual understanding. Our treasury books 
the potential social cement which will bring 
unity out diversity. have already in- 
dicated, however, this only one the many 
important objectives functions the 
teaching literature. choice this one 
for illustrative purposes does not imply there 
place for the study literature 
art form nor the techniques needed read 
literature effectively. have chosen this 
objective for illustrative purposes chiefly be- 
cause represents type outcome the 
teaching literature which judgment 
receives too little emphasis our schools, 
the type outcome among all others that 
can defend general education for all 
youth, the kind function which instruction 
literature can serve preparing each rising 
generation participate fully and effectively 
democracy. 


allotted time makes possible third 
illustration, but more briefly, illustration 
drawn from area the English curriculum 
which increasing attention must given. 
refer the task training boys and girls 
how intelligent and discriminating con- 
the organs language communica- 
tion which modern society has developed: the 
newspaper, the periodical, the radio, and the 
motion picture, willing hazard the 
assertion that many respects the newspaper, 
the magazine, the radio, and the motion pic- 
ture are exerting more influence young 
people today than are the schools. There 
not time argue the point. But these facts 
are startling. The daily circulation news- 
papers this country nearly 50,000,000. 
This figure does not include the circulation 
the more than 10,000 weekly news- 
papers. Our periodicals publish approximately 
185,000,000 copies per issue, and passing 
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might well note that the circulation 
pulp magazines alone more than 30,000,000 
copies per issue! approximately nine-tenths 
the homes this country radios are speak- 
ing, the average, five hours day. Day- 
time radio serials have audience about 
20,000,000. Motion picture attendance has 
reached the staggering figure 80,000,000 
weekly. Perhaps these statements make 
easier accept the assertion moment 
ago—that these newer modes communica- 
tion exerting powerful influence upon 
young people. 


Our have obligation and 
opportunity help young people become in- 
telligent and discriminating consumcrs 
these bombardments language, much 
intended mislead, deceive, corrupt, 
and confuse. Our periodicals, motion pic- 
tures, newspapers, and radio can become 
sources public enlightment. Our job 
teachers English make them such 
training new generations competent and 
critical consumers. 


have attempted this evening through 
three rather concrete illustrations indicate 
the function English instruction educa- 
tion for democracy. choosing these three 
training young the art 
group discussion and parliamentary debate, 
(2) extension experience vicariously, and 
(3) training youth the intelligent and 
discriminating use newspapers, magazines, 
radio, and motion have tried 
suggest that instruction the language arts, 
which every teacher has share but which 
teachers English have their primary 
responsibility, transcends the usual petty pre- 
occupation with controversies grammar 
and usage, with compulsory drills 


niceties rhetoric, and the almost fruitless 
dissection few prescribed literary classics. 
But beg you understand that the three 
which have chosen are merely illustrative 
large number equally important ob- 
jectives. And wish make equally clear 
that concept English instruction does 
not preclude the proper study the prin- 
ciples language structure, the mastery 
language skills, and the legitimate study 
literature art form. colleagues who 
follow this program will complete our 
understanding the basic aims English 
instruction. opening this discussion 
basic aims, thesis this evening that Eng- 
lish instruction for all American youth must 
justified terms its contribution 
human development and the improvement 
the democratic way life. 


The democratic way life cannot func- 
tion successfully, can function all, 
except through language communication— 
the ability the part all people speak, 
democracy presupposes universal literacy, the 
ability learn from others through reading 
and listening, and the ability formulate and 
communicate one’s thoughts and feelings 
others through speaking and writing. The 


read, write, and listen. 


language arts are the tools democracy, the 
instruments which implements and per- 
fects itself. The goal English instruction 
American education universal literacy 
high plane and the employment the 
written and spoken word for high purposes. 
helping achieve these ends, Eng- 
lish teachers may play vital role main- 
taining the democratic way life which 
were called upon defend yesterday and 
which seek improve tomorrow. 
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Wisconsin Elementary Schools 


The Wisconsin language arts investigation 
was project financed the University 
Wisconsin and supported and backed the 
State Department Public Instruction 
the State Wisconsin, The time two in- 
structors was released for half year each for 
field work, and clerical assistance was pro- 
vided. Altogether, over two years time was 
given the survey. The purpose the sur- 
vey was determine, within the limits 
time and money available, the present status 
the teaching the English language with- 
the state Wisconsin public elementary 
and secondary schools. 
objective, three methods investigation were 
followed. Letters were sent out county 
superintendents schools and city superin- 
tendents certain counties ask their help 
the survey and gain preliminary in- 
formation. Also, questionnaires were addressed 
high schoo] English teachers the sur- 
vey areas and 1500 elementary school 
teachers secure specific information about 
the teaching English their classes. Then, 
personal visits were made the two investi- 
gators elementary schools, junior high 
schools, and senior high schools cities, vil- 
lages and rural areas. 


state the size Wisconsin was 
obviously impossible for the investigators 
reach all schools reach all teachers, Out 
the counties the state, twelve counties, 
and twelve cities lying those counties, were 
chosen for the specific study. This enabled 
the investigators study rather closely the 
schools those particular areas and cover 
more details than would possible than 
the state whole were studied. these 


counties total high schools were 
visited with 273 classroom observations, and 
193 elementary schools were visited with 
total over 600 classroom observations. The 
report the elementary section this study 
contains six chapters having the following 
titles: Characteristics Elementary School 
Teachers; The Language Curriculum Ele- 
mentary Materials Used Language 
Instruction; Classroom Procedures Lan- 
guage Instruction; The Evaluation Lan- 
guage Instruction; and Summary and Recom- 
mendations for the Elementary 
presenting brief report you here 
this study, selecting the materials prin- 
cipally from the chapter dealing with class- 
room methods. This chapter based upon 
personal visits over 600 elementary 
school classrooms and therefore firsthand 
evidence what found Wisconsin schools. 


the grand total English lessons 
which observed, per cent were instruc- 
tion various forms oral English, per 
cent were instruction composition, per 
cent were practice the various skills Eng- 
lish including usage, grammar, spelling and 
word study, and the remaining per cent 
were lessons literature, principally the study 
poetry. There interesting contrast be- 
tween rural schools and city schools the 
distribution time these areas study. 
the rural schools, only per cent the 
time given oral English compared 
with per cent city schools. Again, rural 


1Professor the teaching English the Uni- 
versity Wisconsin, and past president the National 
Council Teachers English. This paper was pre- 
sented before the Minneapolis meeting the National 
Council Teachers English, Nov. 22, 1945. 
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schools give per cent their time com- 
position, city schools per cent. the skills, 
the county and village schools give per 
cent the time, the city schools only per 
cent. literature the two groups are fairly 
even, per cent rural schools and per 
cent the city schools. The principal reason 
for the excessive time given rural schools 
the mechanical side instruction the 
that these schools rely largely 
workbooks and older texts for the 


Eighteen kindergarten classes were ob- 
served, practically all them city schools. 
rural and village schools, there very little 
provision for kindergarten children. The les- 
sons observed language work the kinder- 
garten classes were naturally oral character. 
Two details stand out worthy note 
kindergarten language work. The first that 
large number teachers permit serious oral 
language errors pass uncorrected. seri- 
ous mean uses like: ain’t, you was, seen, 
done good, and on. granted that 
the kindergarten teacher has preserve nice 
balance between stimulating freedom ex- 
pression and correcting error. insist upon 
formal correctness all instruction might 
easily lead repression and silence. But con- 
sidering the way language learned and the 
importance correct ear patterns usage 
early age, this excessive freedom from 
all correction not only unwise, but seems 
unsound since tends perpetuate and 
strengthen undesirable patterns language 
the school. second fault kindergarten 
language work that much the instruction 
seemed have point end. The children 
engaged language activities told their little 
stories made reports events they had 
seen, but neither they nor the teacher seemed 
have any particular end sight. realize 
that kindergarten level formalized language 
lessons are hardly necessary, but seemed 
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that there were goals which both 
teachers and pupils could share. 


Oral English played important part 
the language instruction the elementary 
grades, constituting per cent the lan- 
guage lessons rural schools and per cent 
the language lessons city schools. Rural 
and village schools have pupils from two 
eight grades the same room. The typical 
city room contains one grade only. The city 
teacher therefore position employ 
group discussion means instruction 
far greater degree than the rural teacher 
can do. interesting note that city 
teachers use much wider range oral activi- 
ties than rural teachers, different kinds 
lessons contrasted with seven. Discus- 
sion, reports, and recitation take per 
cent the time the rural oral English, 
only per cent city schools. Nearly 
quarter the oral English time rural 
schools goes recitation, meaning formal 
exercise which child answers the question 
the teacher raising his hand and being 
called upon name and rising recite. 
While recitation means absent from 
city classes, not used device for pro- 
moting the skills oral English. The differ- 
ence one emphasis. The rural teacher 
calls for recitation facts and rules con- 
nected with giving talk while the city 
teacher stresses the activity talking. 
similar contrast appears the source and 
motivation oral lessons. rural schools 
per cent derive their origin from objective 
sources such textbooks, workbooks, read- 
ing, and pictures. These sources have the dis- 
advantage being detached from children’s 
immediate interests and needs and tend 
formalize the instruction result. 
several instances, teachers stopped lively 
informal discussion subject pupil in- 
terest introduce the formal rules for con- 
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ducting discussion. city schools per 
cent the oral English observed had their 
origin pupil’s immediate interest current 
events and project work other school sub- 
jects. both city and rural schools, teachers 
dominate the classroom 
degree. Oral English instruction provides un- 
usual opportunity for pupils plan, direct, 
and evaluate their own lessons. Panel groups, 
round tables, club meetings, dramatizations, 
and prepared programs are few the de- 
vices which are extremely successful where 
used, but are very infrequent occurrence. 
Teachers dominated completely per cent 
the rural oral English lessons and per 
cent the city lessons. 


Unguided practice unfortunate fea- 
ture oral English instruction. 
schools per cent the lessons observed 
were activity without correction guidance, 
city schools per cent. Even where 
correction given, the emphasis falls tech- 
nique rather than the organization and 
development ideas. The usual procedure 
following talk for the teacher ask, “Are 
any criticisms?” Whereupon children 
point out small defects presentation. Very 
rarely are the quality the idea the clarity 
the organization discussed. Many the 
lessons observed merely consume time with 
profit for teachers pupils observable. An- 
other defect English instruction the poor 
relationship between speaker and audience. 
particularly true rural schools that 
pupils are inattentive and apathetic during 
the making talks and reports. The speaker 
neither arouses his audience nor receives any 
stimulus from them. this respect, teachers 
are much fault. dominating the speech 
lesson they take initiative 
from the members the audience the ex- 
tent that the situation becomes duel be- 
tween performer and teacher before indiffer- 
ent witnesses. 
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Written composition product and like 
other products children’s industry can 
displayed classroom evidence work 
accomplished. Pupils general well what 
teachers praise and commend. Therefore, the 
display composition has positive effect 
the quality the writing the pupil. Every 
classroom visited was examined for this factor. 
the 300 rooms visited rural and village 
schools, only per cent had some 
written composition displayed. 275 city 


classrooms, per cent had composition 
displayed. 


The significance attached composition 
directly influenced supervision. Those 
cities and counties which the supervisors 
and county superintendents attached impor- 
tance were strong their in- 
struction and the display products. Other 
counties and cities were almost completely 
negative composition. Another factor 
strongly affecting composition the sphere 
influence certain few teachers colleges. 
certain rural areas where fine instruction 
and guidance given the teachers, very 
good composition work found displayed. 


There agreement whatever regarding 
quantity and quality written composition 
number rural schools the teacher, re- 
quest, could find composition work more 
recent than two three months back. Ex- 
amination pupil’s notebooks some rural 
and village schools revealed copied work only, 
original writing having been done. the 
other hand, number city schools and 
few rural schools had original composition 
least once week and many instances 
times week. Two teachers had developed 
composition the point where pupils their 
free time write voluntary stories poems 
the blackboard which are later read and dis- 
cussed the class. 


- 
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There similar range quality. The 
compositions the second and third grade 
pupils some schools, both city and rural, 
are superior length, continuity thought, 
and mechanical accuracy those the fifth 
and sixth grades other schools. set 
standards composition state-wide appli- 
cation greatly needed Wisconsin. 


general, composition quality varied 
with the source motivation the lesson. 
Those compositions arising from workbook 
and textbook assignments tended brief, 
formal, and uninteresting. Those which de- 
veloped from class discussion common 
experience, individual experience, 
from topics the school curriculum were 
longer, more vivid, and much more interest- 
ing. other words, rarely did textbook 
exercise arouse any genuine desire com- 
municate, while first-hand experiences were 
powerful arousing such urge. com- 
position, therefore, the teacher far the 
most important factor. may said that 
the more slavishly the textbook followed, 
the poorer the composition ‘product. 


The kinds writing practiced are about 
the same for rural and city schools. Three 
types: social letters, business letters, and in- 
formal stories predominate. These represent 
per cent composition writing rural 
schools and per cent writing city 
schools. Rural school writing more formal 
character than city school writing, owing 
largely the influence workbooks. Busi- 
ness letters, paragraph analysis, formal reports 
and outlining make per cent rural 
writing, but only per cent the city 
writing. contrast, social letters, creative 
writing, book reviews, description, and jour- 
nalism make per cent city writing, 
but only per cent rural writing. 


Classroom methods composition run 
closely parallel rural and city schools. 
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About one-fourth the total lessons both 
groups devoted discussion materials 
for writing; the differences arise the source 
the materials, discussed above. Rural 
composition instruction includes more formal 
study than does city instruction. Combining 
the factors review rules, application 
usage, study textbooks and blackboard 
exercises totals per cent rural time, but 
only per cent city time. the other 
hand, more actual writing done city 
classes, including revision 
these factors constitute per cent the 
city time, and only per cent rural time. 

Too much time given the review 
rules both groups, the city schools exceed- 
ing the rural this defect. hundreds 
classrooms pupils are wasting valuable time 
reading and discussing these rules for com- 
position, sometimes prior writing, some- 
times substitute for writing. 


Elementary school teachers are weak 
the correction written work. While there 
are few noteworthy exceptions, the majority 
teachers observed were content accept 
papers from pupils exactly written, errors 
and all, without review, revision, cor- 
rection, While there good reasons for not 
correcting every error made young 
dren, especially they are just learning the 
art writing, there certainly 
excuse for neglecting all correction the 
upper grades, and posting “excellent” writ- 
ing which could and would corrected 
the teacher established and maintained certain 
standards acceptability. 


the area corrective English, the sub- 
jects imstruction appeared the 
same for rural and city schools, punctuation 
taking per cent the time both 
groups. Verb uses and number agreement 
take another fourth the time but the 
rural schools give more time classifying 
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and identifying forms and the city schools 
more time corrective drills pronouns, 
word usage, number agreement, capital let- 
ters and negatives. important add 
that those city schools where separate drills 
usage were not observed, considerable 
amount corrective instruction was given 
connection with reading, writing, and 
speaking. 


The principal methods employed teach- 
ing usage are workbook exercises, filling 
blanks and printed lines and textbook exer- 
cises read aloud with the correct forms sup- 
plied orally. rural schools per cent 
the lessons were workbook practice and 
per cent textbook practice. city schools, 
the corresponding figures are per cent for 
filling exercises and per cent for text 
book drills. Thus, both groups well over 
per cent the instruction means 
formal printed Original exer- 
cises, meaning the pupil’s application rule 
principle his own sentences, received 
only four per cent rural time and eight 
per cent city time. 


From these figures, clear that usage 
drills both city and rural schools consist 
principally isolated rather than applied 
practice. isolated practice meant 
exercise arising not from pupils’ errors 
needs, but from external source and result- 
ing application his personal writing. 
The separation these lessons from any per- 
sonal application became very clear many 
the observations. the city lessons 
observed, per cent led application 
whatever, the remaining per cent going 
further isolated practice. rural schools, 
per cent the lessons had application and 
per cent led assigned copied drills. 
Only per cent found immediate application 
written oral English. 


neither city nor rural schools was there 
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clear evidence any individualizing in- 
struction. the matter correctness, 
pupils vary widely. Some make few 
errors, while others are practically illiterate. 
Yet, class after class, the usage lessons and 
drills were assigned the entire group, the 
proficient students repeating drills they 
need, and the very poor, from lack close 
supervision, were perpetuating exercises the 
very errors they were supposed correct- 
ing. Indeed, rural schools especially, the 
lack teacher supervision constitutes major 
problem. Hundreds pupils were observed 
industriously filling out blanks workbooks, 
copying sentences from textbooks with 
erroneous forms verbs, pronouns, and usage 
items repeated each exercise. Back pages 
the same workbooks showed 
pupils nor the teacher corrected the exercises. 
Waste time such futile practice dis- 
tressing, all the more because teachers 
complain that they have little time for 
composition. 


using the term the narrow sense the 
forms and functions English words the 
construction sentences. From this category 
excluded punctuation, capitalization, para- 
graphing, and correctness words and phrases, 
unless the correctness was taught reference 
grammatical principle. the tables 
showing the analysis grammar lessons, there 
very wide spread materials. would 
seem that these areas cover practically the 
whole range grammar with little concentra- 
tion any particular element. This fault 
was characteristic weakness grammar in- 
struction Wisconsin and probably 
all other states. many new concepts and 
principles are introduced into the 6th, 7th, 
and 8th grades that pupils many instances 
grasp nor remember the fundamental 
ideas grammar; thus they are soon lost, 
unable identify the modifiers subject 
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when they not know what subject is. 
introduce phrases, clauses, infinitives, and other 
verbals such bewildered children seems 
idiotic, yet the evidence shows that these 
items are taught many schools grades 
and 


Wisconsin and probably other states 


need state-wide study determine and 
interpret for all teachers three factors 
grammar: first, those grades which 
grammar taught; second, the specific 
items, relatively few number, taught 
for mastery grades and and third, the 
items grammar which elementary school 
teachers may omit, and with clear conscience 
leave the high teachers. 


omitting specific discussion the 
teaching spelling, because this instruction 
dictated largely the textbooks use. 
suspect that the practice which observed 
Wisconsin fairly uniform throughout all 
states. want discuss word study and 
dictionary use. There were very few lessons 
this type, only six the rural schools that 
observed and ten city schools. These 
lessons represent only two per cent the 
total English instruction that saw. the 
rural school observation, the instruction in- 
word usage was very formal. Words were 
taken out context, looked the diction- 
ary, forms were filled dictionary 
notebook. the cities, however, there was 
different pattern. Seven the lessons 
observed were motivated the desire in- 
crease children’s vocabulary—that is, words 
were studied for the sake clearer under- 
standing their meanings. While engaged 
the learning geography, history, art, 
teachers and pupils many classes took time 
out list new words they encountered, 
discover their meanings, and practice their 


use sentences before continuing with the 
subject-matter instruction. This appears 


SURVEY WISCONSIN 


the ideal way for word-study in- 
troduced and motivated. 


Any one observing the keen interest and 
self-directed learning the children the 
classrooms where word-study arose naturally 
from the subject matter hand could not 
fail struck two generalizations; first, 
that children are curious about words and 
enjoy talking about them; second, that where 
the lesson arises from need discovered 
the children adroitly developed the 
teacher, there problem interest, moti- 
vation, learning. The conclusions seem 
that considerably more word-study than 
now obtains could profitably introduced 
into the middle and upper grades, and that 
the greater part this word-study should 
arise spontaneously from needs discovered 
pupils and teachers they pursue the studies 
the day’s program. 


turn now the consideration 
literature the elementary grades. Here 
hard draw sharp line demarcation 
between “reading” and “‘literature.” portion 
the content readers imaginative -in 
type, and undoubtedly leads enjoyment and 
appreciation, well the development 
reading skills, For the purpose this survey, 
however, the term “literature” applied only 
those lessons consciously directed toward 
the emotional and intellectual enjoyment 
poetry and prose specifically introduced for 
such purposes and periods not labelled 
“reading.” 


The rural schools Wisconsin are still 
strongly influenced our state curriculum 
1929, which calls for the study particu- 
lar poems particular grades. One series 
workbooks, very popular our rural schools, 
contains the poems called for together with 
study notes. Consequently the rural program 
poetry quite uniform, over per cent 
the lessons having their source this 
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curriculum 1929. The remaining per 
cent had their origin poems selected for 
oral reading the teacher, poems appearing 
readers and topical poems appropriate 
seasons and holidays. 

Poetry study city schools appears 
quite independent the State curriculum, 
having its source partly readers and partly 
selections made the teacher and presented 
orally, the blackboard, mimeographed 
sheets. City classes considerable amount 
choral recitation poetry—little poems 
committed memory and recited the en- 
tire group solo voices with the group 
repeating the refrain. The conduct prose 
literature rural schools almost exclusively 
“classics” like Evangeline, Courtship Miles 
Standish, etc.) from literature textbooks. 
city schools less time was given formal 
study literature, and considerably more 
“free” reading. This means that classroom 
time was devoted the discussion books, 
reports children’s reading, and the 
actual choosing books for further reading. 
Children rural schools also read books not 
required the curriculum, but class time 
was observed given the discussion 
reading the choosing books. 


—Henry Harap, 
Educational Leadership, Nov. 1945. 


encouraging report recent formal 
declaration the Modern Language Associa- 
tion America which views language 
means good living. Language inseparable 
from the learner’s own personal development 
and group living. The goal language the 
ability act new situations thinking, 
speaking, listening, reading, and writing. 
Language basically oral; writing and read- 
ing are secondary developments which de- 
pend upon speech. With regard the teach- 
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Methods literature teaching vary con- 
siderably between rural and city schools; 
rural teaching tends more formal, city 
teaching more recreational, Recitation 
facts from silent study, reports and exercises 
make per cent the rural lessons, but 
only per cent city lessons. the other 
hand, choral reading, informal discussion, 
reading aloud and oral reports constitute only 
per cent rural instruction, but per 
cent city instruction. Rural teachers 
group appear poorly trained teach litera- 
ture. They approach literature they in- 
formational subjects—a lesson learned, 
facts assimilated, reports and notes 
written. Very few catch the spirit fun 
and group enjoyment with literature. 
several instances observed, the study good 
yarn like the Legend King Midas led the 
making formal outline the story! 


These are but few the facts and 
tendencies reported the Wisconsin English 
Language Survey. hoped that the com- 
plete report will published the spring 
1946, and that may interest and 
asssistance all concerned with the teaching 
English children from the kindergarten 
through the twelfth grade. 


ing grammar, the committee holds that 
there necessary relation between 
knowledge the rules grammar and cor- 
rectness usage. “Grammar will take 
the place continued practice speaking, 
hearing, writing, and reading English.” The 
committee does not advocate that grammar 
eliminated; favors the study grammar 
proportion its contribution good 
language usage. The pamphlet was prepared 
Thomas Pollock New York Univer- 
sity. addition basic principles includes 
discussion the need for the study 
English and proposed English program for 
the elementary, secondary, and college levels. 
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White and Negro Teachers 
Work and Talk Together 


ELIZABETH 


the urgent request some local Negro 
leaders mixed staff was assigned single 
school Cincinnati, September 1943. 
Three regular classroom teachers and two for 
part time service special fields were trans- 
ferred from the local schools which had all 
Negro faculties District School, 
which heretofore had been staffed white 
teachers only. reason various adminis- 
trative and organization details, the number 
became September 1944 seven full-time 
Negro teachers out total staff twenty 
members, 


Both the white teachers who were invited 
remain the school and the Negro teachers 
who were asked come were given full 
would teach elsewhere. 


The population the arca had been chang- 
ing over period three decades from white 
colored. For two three years past the 
school population had been almost one hun- 
dred per cent colored, and for all practical 
purposes the situation was that all-white 
staff was teaching all-colored school. 


The Twelfth District School located 
the poorest district the city. serves what 
possibly the most under-privileged group 
Negro children whole area where poverty 
and social retardation are general. The prob- 
lems which the school faces daily are the 
critical ones, which always present themselves 
when the economic situation bad, housing 
unfit, the disease rate high, and dirt, 
crime, and delinquency daily bid against the 
teacher’s influence for health, learning, and 
moral character. 


The teachers connected with the school, 
however, believed the children and had 
good working relationship with the parents. 
would hardly expected that they would 
fail welcome the presence capable, culti- 
vated, earnest Negro teachers coming help 
them with the task. The very intensity 
the school and community problems tended 
weld the newly assembled staff once into 
friendly, cooperative, working unit. 


For the teachers who left associations al- 
ready established the faculties all-Negro 
schools the decision enter into new and 
untried professional relationship was not 
easy one. There was also the question 
whether the parents and the children would 
accept them. The community was made 
largely Negroes lately from the South. 
white school and white teacher represented, 
possibly, these families that general social 
progress for which they were vaguely pur- 
posefully striving. Would the parents ques- 
tion the abilities the 
Would every trifling incident discipline and 
every item studied for un- 
favorable comparison between white and 
Negro teachers? 


the two years the mixed staff has 
worked together such tendency has been 
observed. The bond between teachers, chil- 
dren, and parents has tended grow stronger 
with the continued evolution the program 
for more effective education and com- 
munity relations. 

Humble parents have, indeed, sometimes 


1Principal the Twelfth District School, Cincinnati, 
Ohio. 
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expressed pride members their race 
working side side with white teachers, and 
have learned, their intense interest, that 
the state and the city demand the same quali- 
fications each teacher and pay the same 
salary for equal qualifications. There seems 
also some evidence that the change has 
influenced parents the point increased 
attendance the Parent-Teacher meetings 
and more participation all the school 
activities which are open the adults, 


That Negro teachers should bring special 
insight into the lives and the problems the 
children their race was something that the 
white members the staff expected. young 
teacher said, ought see more deeply 
into the nature these children than do.” 
Actually this understanding has revealed itself 
most fully the practical knowledge the 
Negro teachers the resources open 
Negro children. Club work has tended 
flourish, and interest playgrounds, camps, 
and the activities other character building 
agencies has increased. Experienced Negro 
teachers have been able encourage the inter- 
est the children many ways. 


Social contacts, outside school, for 
instance church circles, with their Negro 
teachers, also appear have some influence 
building the children feelings 
worth and dignity. 


Early, there appeared evidence that the 
children were having ambitions fired, and that 
new goals were being discovered. The presence 
their colored teachers seemed set for them 
standards hygiene, dress, manner, and 
chievement which they may have regarded 
white teachers too much apart from their 
lives try imitate. 


Conversations reflected less the 
bug” and “zootsuit” interest, and more 
such matters where one could take piano 
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lessons, and how one might try kinder- 
garten teacher. 


The social standards which obtain 
neighborhoods such low economic and 
cultural levels are constant challenge 
school. The work good teachers such 
communities knows limits. The health, the 
standards cleanliness, the nutrition, the 
hours sleep the pupils, all these are the 
teacher’s concern. The home life, the play, 
the language, the companionship any given 
child must kept before her consciousness. 
Teachers devoting themselves without reser- 
vation the task creating happy and 
constructive experience and providing 
appropriate school program may more con- 
cerned with the needs immediately facing 
them than with some the slightly more 
removed problems racial progress. 


Miss M., who has been the school many 
years, says, can’t see that makes any 
difference who teaches these children, white 
colored teachers, long every teacher 
there are things much more important, such 
getting decent housing for all the poor 
the segregated areas large cities, 
and helping great groups them see the 
values higher standards living.” 


Children are children any spot the 
globe, American soldiers have found, and 
the school has its own wealth the happi- 
ness, humor, friendliness, and educational 
growth, which earnest and warm-hearted 
teachers everywhere find the reward 
their work. 

any case meeting the needs such 
school situation requires all the ability that 
individuals have think terms real 
values. Little inclination left think 
one’s colleagues terms color. tempta- 


tion exists make any distinctions, 
feel any. While teachers are engaged the 
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engrossing task meeting the needs chil- 
dren whom school means most the happi- 
ness, and most the development, that life 
offer them, there little time for empty 
questions such whether one gains social 
prestige, whether one loses social prestige, 
working with adult members another 
race professional colleagues, 


Discovery whole new fields inter- 
ests, however, delightful by-product 
such association. Zest added daily routine 
the exchange tales different back- 
grounds and other ways life. Says Miss E., 
“Frankly, what would talk 
about beyond the matters pure school rou- 
tine. much that have matter 
course denied even the most cultivated 
Negroes. Halfway through the first noon 
period found myself absorbed Miss L’s 
mother’s recipe for Maryland chicken. was 
but step successive lunch hours radio 
programs, Current magazines, moving 
pictures, travel, modern art, The talk that 
goes round our luncheon table now makes 
realize used little stodgy here, hav- 
ing perhaps exhausted too many our sources 
conversation. The talk books and 
current affairs which goes also evidence 
the broad interests our Negro associates 
and the liberal views and objective outlook 
which know not easy for any 
develop.” 


For the other side the story the state- 
ment Miss F.: feared and dreaded this 
particular adventure. You don’t know what 
working relationship. This 
new and happy thing just person 
mixed group, feel constraint and 
observe condescension. Patronage hard 
thing take, you know, even when you 
recognize the kindliest motives behind it. 
ease and comfortable such relation- 


ship know that the people who have wel- 
comed here are sincere and genuine 
doing so. know that now. might have 
doubted before.” 

teacher who through years service 
the schools has brought extraordinary vision 
the work with these underprivileged chil- 
dren and constantly rewarded the young 
people returning her with stories their 
small triumphs and joys, their great problems 
and frustrations, sees but little significance 
the successful working out the relation- 
ships mixed staff all-colored school. 


who were here,” she says, “believed 
sincerely the humanity and the natural 
rights Negroes. have worked this 
situation long enough rid any tra- 
ditional attitudes. Teaching here broke down 
unconsciously acquired attitudes 
mind toward Negroes. Working with the 
children and the parents this neighborhood 
learned long ago that they are people with 
aspirations and with problems like ourselves. 
The overpowering task the breaking down 
intolerance. long general commun- 
ity abounds with what can accomplished 
bringing together few educated white 
and colored people professional relation- 
Great masses people are hopelessly 
prejudiced. Teachers, quite generally, reflect 
that prejudice.” 


Miss O., also for some years teacher 
the school, listening, adds, wish that ideas 
would make more rapid progress, but many 
people have experience with which 
check their attitudes. seem other 
teachers looking askance this project. Some 
friends are censorious, know. Just 
simply knowing, people, the individuals 
another race, would banish such prejudice.” 


Mrs. responds, think perhaps that 
things improve some measure. 
member minority group think sense 
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some difference. Mature people have work 
these things out together first. puts too 
much strain young people. When was 
student college had some fine friends 
among white students. These girls liked 
have with them and they were never self- 
conscious sat studying, just talking, 
until other friends came along. Then could 
fee] the tension. They wanted with 
but they were forced wonder what the 
others were thinking. The others did not 
know me. felt that therein lay the differ- 
ence.” She adds reminiscence, was 
beginning teacher went grade confer- 
ence. The first row seats had sprinkling 
colored teachers, perhaps three four. The 
white teachers had carefully seated themselves 
the remaining row. colored teachers 
who came later found all the seats taken 
back the door. were invited come 
forward the front row but seeing that 
had been segregated stood against the wall 
instead. course felt better for hav- 
ing done the long run. 


“Things like that don’t happen now but 
find ourselves isolated many situa- 
tions. This particularly painful when 
individual goes alone, and not always 
possible have companion one’s own 
race. Not until became member this 
group and had part the school sys- 
tem whole have had any feeling 
pleasure and fellowship the meetings the 
city-wide teachers’ organizations. have 
needed the stimulus the programs but not 
until had real friends and associates among 
the white teachers who make such large 
proportion the membership did ever like 
going.” 


Miss says: Negro, wonder too, 
this situation has great value. can see 
certain things it. Many our people, 
lately from the South, have brought with 
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them the North strong conviction that 
step progress. They tend look upon 
the all-Negro schools different, not stand- 
ard. They can, observing this situation, 
learn that the public schools supply their chil- 
dren with teachers, whether white colored, 
equal professional training.” 


personally, however, this situation 
not significant. was happy the previous 
school, and like this one. have suf- 
fered any sense loss being part the 
Negro group rather than part the larger 
group. Social life and professional life have 
both been satisfying. 


“As far discrimination goes, Negroes 
had better look ourselves when use that 
word. had better root out our own 
arrogant feelings superiority the less 
fortunate our race which appear many 
cases. had better more for our own and 
less demanding what done for us. 
Matters relationship with white people have 
never bothered me. When raise the stand- 
ards our race whole will meet with 
less prejudice for the members it.” 


the same vein local Negro woman 
accustomed working with white groups 
another professional area says: feel very 
strongly about new colored people from some 
place where they were scarely ‘Good- 
morning’ terms with the white people coming 
here and deciding reform this commun- 
ity immediately. You not change any- 
body’s liking disliking another race 
through movements. You work together. You 
learn know each other. You like the other 
person because you know him, not because 
something somebody tells you you should 
so. 


you make statement matter 
serious that race relations you think 
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long while before you say and then you 
say the right thing. You don’t just speak out 
the moment idea strikes your brain. 


Injustices and discriminations are being prac- 
ticed. Teachers and schools ought help 
breaking them down. There are, for in- 
stance, intolerable and unreasonable restric- 
tions, even now, upon the colored women 
who seek training and certification some 
the professional fields. Take nursing—where 
the colored woman natural. The problem 
for some our own pupils from these schools 
will not be, ‘Can nurse beside white 
but, ‘Can get training and certifi- 
cate nurse all?’” 


goes the casual give and take 
school, teachers discussing the problems 
race relationships without any formality. Does 
the discussion itself lead mutual under- 
standing which may promote sounder inter- 
racial relationships? Does successful inter- 
group relationship worked out highly 
simplified and controlled situation contribute 
anything the solution the vast problems 
prejudices and misunderstandings that 
exist? 


Out the welter much informal dis- 
cussion have emerged set generalizations, 
some them contradictory, none them 
subscribed all, but general way rep- 
resenting the opinions and conclusions 
staff that has worked together for two years 
the problems school, and incidentally 
the problem human relationships: 


good thing for Negro children 
see white and colored teachers working to- 
gether. breaks down the prejudices they 
may have toward white teachers, and toward 
white people general. the other hand, 
tends break down the prejudices they 
may have toward the professional 
ness people their own race. 


Such relationship important 
teachers individuals and 
workers. Educated white people are, the 
whole, largely educated 
Negroes. Contacts are too casual, usually, 
reveal personalities and backgrounds. Culti- 
vated Negroes, inhibited the extraordinary 
restraints that govern their relationships with 
white people, neither reveal themselves, 
ly, nor learn know their white associates. 
The association white and colored people 
makes for the broadening the interests 
both, which benefit the total com- 
munity. Teachers are notoriously inclined 
become provincial and need continuous 
renewal contacts with real life. 


close and friendly, and the same time, ob- 
jective and unselfconscious, both Negro and 
white teachers grow greatly understanding 
and appreciation human values. Sincere 
white teachers could not retain any arrogance 
nor sincere colored teachers feel ovorly sensi- 
tive, such atmosphere. 


Negro teachers can profit more fully 
the offerings educational organizations 
when they have real friends and close asso- 
ciates among the white members such 
groups. Negro teachers while not intentionally 
segregated meeting may find themselves 
alone, especially the course the social 
phases such meetings. 


casual, friendly relationship may have its 
effect breaking down the deep-rooted and 
largely unconscious prejudices that individual 
teachers each race feel, and perhaps un- 
consciously transmit children. 


experiment such nature the 
one described here, far the individuals 
involved are concerned, may cause the 
leaders Negroes given community 
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hope too much the way change atti- 
tudes the part the majority race, and 
they may push too fast for changes they see 
desirable, and thus lose gound the cause 
the progress their race. 


Such relationship may have signifi- 
cance whatever for Education for Inter- 
racial Relationships. Teachers who will suc- 
ceed making work are already earnest, 
liberal, and understanding. Each would 
much good working exclusively with members 
his own race. Teachers who were intolerant 
would learn, such situation, nothing but 
more intolerance. Furthermore, for such 
faculty organization have any significance, 
mixed staff teachers would have work 
with mixed school population. 


the other hand, the step learning 
know and appreciate members different 
race, and learning work together 
ever-simplified situation, preliminary the 
working together mixed staff mixed 
school. 


not the association white and 
colored people the educated classes the 
lack that greatly significant for the 
progress the colored people. the elimi- 
nation bad housing and dirty streets, the 
establishment strong for eliminat- 
ing disease, vice, juvenile delinquency and the 
like, that will affect radically the lives 
children any underprivileged area and im- 
prove the condition whole group 
people. the differences between the 
opportunities white people and the oppor- 
tunities colored people and you will thereby 
eliminate many the causes prejudice. 
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Outside social pressures may tend 
make white teachers uneasy such situa- 
tion. Turnover may increased. con- 
sequence the white teachers mixed staff 
may recruited not from just representative 
teachers, but only from those who feel that 
such special relationship duty and 
obligation social progress. Most Negro 
teachers would prefer work with teachers 
their own race with whom they have 
whole social outlook common. 


10. Negro teachers have special insight 
into the problems Negro children and 
white teachers into the problems white 


children. 


11. Such association that described 
this article leads, through its very being, 
study the larger problems Inter-racial 
Relationships. Much excellent thought 
these problems lies between the covers 
books, and remains within the confines uni- 
versity classes. Being actively engaged 
living Inter-racial Relationship causes one 
become student, and promoter study, 
along these lines. Legislation watched with 
deep interest. Movements that have 
their guiding concern the improvement 
race relationships get support. Out such 
experience and study teachers become better 
teachers, whether white colored chil- 
dren, and tend become better informed, 
and thereby, more influential members 
community. 


12. Understanding, nurtured even such 
scattered experiments, stabilizing influ- 
ence times special strain and friction 
race relations. 
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English Work 
Sixth Grade 


BLANCHE 


“The sixth grade would like make some 
said Miss DeLaHunt, art teacher 
our department. wish you would 
the English. you have any good plays?” 


Good plays could found plenty, but 
the class and thought had better idea. 
write one. 


The staff the school paper had for 
some time been toying with the idea writ- 
ing history the school but far found 
themselves much too busy reporting current 
happenings dabble with the past. From 
borrowing their idea was easy step its 
enlargement, writing history that par- 
ticular part Minneapolis where Kenwood, 
our school, located. 


Our helpful librarian deluged with 
books and clippings the early history 
Minneapolis. Eagerly scanned them, fasci- 
nating stories the famous Pond brothers 
including honest goodness battle be- 
tween the Sioux and Ojibways the shore 
Lake Calhoun. But that was whole mile 
more west Kenwood! Delightful tales 
early and business ventures from the 
beginning the now teeming thoroughfares, 
Nicollet and Hennepin. But these tales be- 
long more properly Washington School. 
Lucky Calhoun and Washington! 


Search might, could find 
references our rather exclusive residential 
district other than the fact that must have 
been included Zebulon Pike’s purchase 
this area from the Indians for the government 
1805. were dejected until Willis ven- 
tured: “Mr. Tinkler has lived here long 


time. lives across the street from us. 
Maybe could ask him.” 


blessed springboard which some mem- 
ber class will always discover. was 
easy that. The number elderly people 
known class members was legion. much 
that there began our first grouping, partly 
save precious time, and partly insure 
eager historians would not ring the same door 
bell too many times. 


Immediately oral reports interviews be- 
gan, Many real finds. Mr. Rice’s mother, ac- 
cording Susan, had often told her about 
the first horse-drawn street car. Mr. Brown 
had described the same improvement 
Richard but the cars were drawn mules! 
both children the means power seemed 
important each staunchly defended the 
reliability his informant. Hence, our first 
letter the Minneapolis Street Railway Com- 
pany. While were it, when did electric- 
ity replace the mule horse? When did the 
present bus supplant the electric car? 


Slow-moving but positive Manson spoke: 
“Anyhow, they didn’t need the street car be- 
cause Mr. Shearer says the St. and the 
Great Northern Railroads both stopped right 
near here. People went down seven the 
morning and came back five the after- 
noon.” The class gasped. The removal the 
railroad tracks had preceded many years 
the removal the street car tracks and even 
the latter was before their day. Letters 
both railway systems were written verify 
our facts. 


English the Kenwood School, Minnea- 
polis, 
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“Mr. Hanson,” volunteered Arthur, 
Mr. Shearer said the railroad station was right 
over Twenty-fourth and Sheridan where 
the school used be. The first school was 
small frame building.” 


This projected into the past with 
vengeance, our present yellow brick build- 
ing seoms ancient indeed. There was much 
excited discussion. Then interest bogged 
down. For where all this was material for 
play? Already mind unfolded 
pageant, perhaps, but had set out write 
play which could given with compara- 
tively few marionettes. play was good 
story, and Frank put keep the 
audience the dark how was turn 
out.” Not bad definition suspense. 


the next the class quiet little 
“My 
grandmother can remember when Lake the 
Isles was just cranberry bog!” Our beautiful 
Lake the The proud show-spot 
city which boasts many beautiful lakes! 


Mary announced her piping voice: 


Then our dramatic purpose rallied us. Who 
would know most about the transformation? 
The Park Board. letter was written, and 
not only was prompt and informative reply 
received but also the news that our neigh- 
borhood lived elderly man who had spent 
most his working years city engineer. 


invited Mr. Graber, the engineer, over 
speak us. accepted, took our project 
seriously, and seemed enjoy the hour 
much did. Our whole neighborhood, 
developed, was once huge farm tract owned 
Mr. Green. the thriving city en- 
croached, Mr. Green was quick divide his 
farm into eleven “Green Additions” for city 
lots. Soon some the early residents peti- 
tioned the Park Board dredge the adjoining 
swamp with the idea resulting lake. There 
followed much debate. Should the mud hole 


filled making more available homesites, 


ENGLISH REVIEW 


should the dredging proceed? Mr. Graber 
agreed witheus that was good day for all 
Minneapolis when the dredging proponents 
won out. 


The class now felt they could draw 
tentative plot. the first act Farmer Green 
would sell home site newcomer the 
city. Mr. Benton, the prospective buyer, could 
muster enough sales resistance make good 
dialogue. Not enough fun, said the boys. 
the early lake was mere swamp, two boys, 
say Tom and Joe, could fall from raft into 
the mud. “And girl,” chimed the girls, 
“could come along and make fun the boys!” 
The girl, Farmer Green’s Melissa, 
was admitted the cast and every member 
the class wrote first act. The five best 
were chosen and sent out group com- 
bine their efforts into smooth product. The 
rest the class set work evolve work- 
able plot for Act II. 


And right here happy say were 
interrupted. Kenneth was disappointed. The 
Indians after all owned the land long before 
Farmer Green was of. According 
Kenneth would have been much better 
the war-like Sioux had claimed the territory, 
but even the peace-loving Ojibways must 
have lived interesting life. Having made 
his Kenneth, the lovable dreamer, sat 
down and gazed out the window, not 
our row cottonwood trees, most certainly, 
but Indian encampment! felt remorse- 
ful. How stupid not have thought 
needed but word fire the class. 
would drop back eighty years and write 
prologue around the permanent coming the 
white man. 


Here indeed, our faithful librarian, Miss 
Fitzgerald, helped us. fact, grew 
interested reviewing Indian lore, loitered 
shamefully going back enterprising 
Farmer Green. Every member the class 


ff 
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not working Act wrote prologue. 
Authors the best five set work revamp 
and polish finished product. This method 
was followed for the remaining two acts 
the play. 


From the prologue, too, developed our 
title. Laughing Brook, our little Indian girl, 
plants acorn which allow grow 
through our play until Act III shows Joe and 
Melissa standing under sizeable oak tree. 
When Jordan suggested “From Little Acorns 
Grow” title thought real inspira- 
tion. 

Poor Miss DeLaHunt this time knew 
she had have Lt. Pike and dashing French 
voyageur leap from canoe, but more 
difficult feat lay before her. seems that 
1893 grateful grain merchant, Mr. Peavey, 
had caused erccted the junction 
Kenwood Parkway and the lake fountain. 
well being ornamental, the fountain 
had practical purpose. From drank thirsty 
horses which had carried riders 
vehicles all the way from down town. 


horse the ambitious sixth would have, 
especially boys former generation, ac- 
cording elderly frequently 
frightened the horses putting fish the 
fountain. think Miss DeLaHunt felt rewarded 
when the horse proved have much audience 
appeal. 


developed our play around the dredg- 
ing the lake, beautifying its shore line, 
and the third and final act used the 
climax the locally famous “Linking the 
Lakes” ceremony, outstanding civic hap- 
pening the Minneapolis 1911. 


The two boys Act grew up. Our 
elderly engineer had chanced remark that 
all except one citizen had donated his lake 
shore property the city made into its 


continuous park-like boulevard. poor Tom 
became the villain, always improve- 
ments which caused the honest tax-payer 
dig deeper. Joe developed into fine, civic- 
minded individual who was invited make 
the speech the day the final grand cere- 
mony. Romance? Yes, indeed, the girls saw 
that. Melissa married Joe though Tom had 
sought claim her! 


Once try-outs were over and parts memo- 
rized, began rehearsals and was for 
healthful but discomforting shock. Could these 
the same pupils who had read aloud and 
talked daily presence? wasn’t that 
they were novices manipulating marionettes 
they spoke. This was expected. They 
simply were not enunciating clearly. Inter- 
pretation and emphasis needed little improve- 
ment. But most talked too rapidly, phrasing 
was poor, and final consonants very sadly 
neglected. There better vehicle for im- 
proving enunciation than marionette show. 
have never heard many favorable com- 
ments enunciation received from our 
third and final performance given the eve- 
ning for parents and friends. 


know little art work. know that 
under skillful instruction Miss DeLaHunt 
four beautiful back drops were drawn the 
children and fourteen marionettes were made. 
remained too, for Miss DeLaHunt make 
happy score more children who had 
speaking part. With great pride these pupils 
were stage electricians, propertymen, between- 
act pianists, ushers and forth—so that 
every child the class forty was able 
stand before the final curtain and accept 
merited applause for job well done. 


Miss DeLaHunt and felt that had 


participated well integrated project 
English and Art. 


Creative Writing with Third 
Grade: Diary 


IRENE 


Sept. 

Here the beginning new year. 
make plans for group children, there 
one thing mind that want ac- 
complish with them more than anything else. 
That thing lead them freedom self- 
expression and lead them doing what 
may truly called creative writing. have 
done some this work before but more 
less spasmodically, perhaps days when 
felt like doing it. But kept definite 
record progress made, and arrived 
particular conclusions. This year will keep 
record see the results justify the time 
spent the work. 


Naturally certain questions come mind. 
There always the question how start. 
Where does one begin? How does one set 
work this sort thing? There the ques- 
tion the advisability repeating method 
used before. what extent this permis- 
sible? there danger that certain ideas may 
become stereotyped from repetition that the 
results may lose their freshness? mind, 
the pitfall here seems that the teacher 
may subconsciously try force child into 
doing well the same type writing 
another child did during previous year. 
teacher may, spite all his resolutions 
the contrary, involuntarily hold his 
mind’s eye the best work former year and 
may fail see the worth the present re- 
sults, because they are not outstanding. 
For this work, fresh, original, sparkling 


idea, line, phrase, even word value, 
and one must learn recognize them when 
they appear. 


So—what shall try first? How shall 
get them started? For, can only get them 
started, only loosen their feelings and their 
thinking, perhaps can take back seat and 
will not have worry over what part 
the picture going be. With this thought 
mind, have decided ahead and ex- 
pect the best. 


Sept. 

This was clear, bright, sunny day with 
brisk breeze sending puffy, white clouds 
across the sky. was too nice out doors 
spend all the time inside went 
out look about us. walked around over 
our spacious grounds and looked especially 
trees and sky. The apple trees were loaded 
with fruit, the oaks had dropped their acorns, 
the willows were tossing and swooping the 
wind. sat the wooden floor our 
tennis court the warm sunshine, protected 
from the wind the surrounding thicket 
evergreens, and watched the sky. asked this 
question group: “If you could reach 
one those clouds and pull down, what 
would you like with it? What would 
the most fun you could have with it?” 
wrote their remarks pad, just they 
gave them. Then read them two very 
short poems Dorothy Aldis, and 
“Brooms.” 


the Eastern Military Acad- 


1Third grade teacher 
emy, Stamford, Conn. 
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CREATIVE WRITING WITH THIRD GRADE: DIARY 


Here are three the original paragraphs 
the children gave that day. 

could get cloud I’d pull down, 
get and float the sky. sail 
away over the ocean, and over the ocean, 
and over the sky. I’d right over an- 
other cloud and fall into it. would take 
higher. 


could pull down cloud would 
get some rope and tie on. After did 
that hang it. The cloud would 
send away into the air and and 
would use for parachute. 


could reach cloud, would pull 
down and get fishing tackle and ride 
over some water and then the fish 
wouldn’t know was there. would let 
down tackle and catch them. take 
harpoon two and pull whale up. I’d 
take some lobster traps and drop them and 
get some horrid 


Sept. 

This was another clear sunny day. Again 
the children and went the tennis court 
sit the sunshine. read “Clouds” 
Frank Dempster Sherman and talked about 
the poem. want the group develop 
real feeling for poetry and know that 
order bring this about they must hear 
much it. they can learn appreciate 
another’s way writing they will that 
much nearer being able something 
their own that creative. 


Oct. 
date cannot say that too much has 
happened the line creative writing. 
have been reading good deal poetry and 
the children are beginning ask for it. 


have also told them several fables, such 
Fox and the Grapes,” Fox and 
the Crow,” “The Milkmaid and Her Pail,” 
Dog and His Shadow,” and on. 
talked about the characteristics fables and 
the children tried write their own original 
ones. 


Using the simplest these fables, 


Fox and the Grapes,” example, give here 
the directions gave theclass guide 
their thinking. Similar directions could 
worked out for almost any the familiar 
fables. have found that helps many chil- 
dren concentrate they close their eyes 
put their heads their desk, often 
suggest that they one the other. Then 
any animal you choose except fox. When 
you are ready sit tall. not tell anyone 
what animal you have mind. Now think 
something which that animal likes eat. 
Imagine that your animal very hungry and 
walking along path road somewhere. 
Suddenly sees what likes eat best 
all, but for some reason can’t get it. Why 
might unable get it? What 
going say walks away? Now you 
have answered all questions yourself 
and thought have asked you think, 
you should ready write fable your 


own. 


They did very well, they certainly fol- 
lowed the patterns given them, but the 
work lacked originality and spontaneity. 
only one did find anything really different. 
Two sentences were whimsical and 
unusual that they alone made the time spent 
worth while. Here that story, based 
“The Milkmaid and Her Pail.” 


THE MAN AND THE FOWL 

Once upon time there lived man 
and his name was John. (The his name 
always came out quite far, because said 


One market day went market 
with fine fowl. walked along 
said, fine fowl. will get lots 
money. Then can buy more fowls and 
get lots money and the richest man 
the world and—ohhh!” (You see had 
been talking much that the fowl which 
held front him was cactus 
patch and was prickles that 
could not sell it.) 
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Since the writing the fables, things 
about face dark future far any 
creative response from the group was con- 
cerned. So, the risk failure, for one 
can never sure the response re- 
peat trial had done this thing with 
particular success the preceding year), 
decided have the children write 
“Things Like.” This one way had used 
before loosen their thinking and their 
expression. 


today said something like this, “If 
you were choose the loveliest things the 
world, what would they be? Think your- 
selves and then try tell that will 
see what you see. Try make the pictures 
what you are thinking about very plain.” 
Two the results follow. 


THINGS LIKE 

These are things like: the boats float- 
ing across the water where the waves 
rumble the beaches. like see the 
trees they wave their leaves and 
out, like the taste macaronni when 
hot. like the taste French fried 
potatoes. like the smell the sap 
trees when trickles down nose 
climbing the tree. like feel water, 
especially when hot. like the feel 
fishes scales. like hear the auto- 
mobiles they rumble along the highway. 
like hear the birds they sing the 
trees. 


THINGS LIKE 

When the sun rises the morning 
glittering the snow, wake and rub 
eyes. Then get and wash face. 
look out the window and see dog 
bounding over the snow. The bitterness 
the wind, shut the door, sends chills 
down spine. like hear crunch, 
crunch, crunch walk through the snow. 


like summer, too, hear the birds 
singing and the rain pattering and feel 
the dewy grass the morning, swim 
the waves the ocean and feel the warm 
sun beating down. 
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like the smell manure when the 
farmers plow under and like the chokey 
smell smoke burn leaves the fall. 


Nov. 

The two foregoing compositions and 
several others were good and were entirely 
spontaneous, but that was far things 
went. Nothing had been started which would 
grow and grow and come from the children 
themselves without suggestion from me. That 
was what wanted. tried another idea 
start them off their own. directions 
the class went like this, “Suppose that just 
for today you are able anything that 
you would like do. Suppose that one 
will stop you and that you are physically able 
for anything. What would you choose do? 
Think for little bit. When you are ready 
start writing you may head the paper, ‘If’. 
Start soon you are ready.” 


One the resulting compositions was 
worthy more notice. alone was out- 
standing the whole group. soon Joan 
had finished she brought and said, 
may write another one? have such 
good idea. 


The two she wrote that day 
follow. 


could whatever wanted today 
would fly high 
very high, into the sky! 
would bring cloud down sleep in. 
What fun would be! 


THE FLAG 
The flag red, white and blue 
flag, flag, love you 
do, do, do, do, 
the people marching 
They stop their work look and say 
“Oh do, do, do, love you!” 


last! Something written because the 
child wanted to, because she wanted say 


something for which she had feeling and 
desire express, something she did because 
she was she, and not because had set task 
for her do. Now felt was started 
the way. 


Nov. 

try keep the tiny spark alive.and 
show the children the many things there are 
the world for them write about have 
been reading the class from “Everything 
and Anything” and from “Here, There and 
Everywhere” Dorothy Aldis. asked the 
children notice how words and groups 
words were oftentimes repeated and what 
pleasing effect that repetition gave and what 
strength gave the idea. also stressed the 
fact that poetry does not have rhyme. 
told them that what they themselves wrote 
might poetry, sketch, story form. 
might only couple lines long and 
still said something different from what 
anyone else was thinking could very 
interesting and beautiful. Then one day when 
had read couple longer poems, one child 
said, are going write again? 
know what want write about.” 


“So have swell idea.” 


That was all Pencils and paper 
were taken out once and everyone began 
work. course everything that was written 
was not good. Some the children had noth- 
ing say all. Some were plainly striving 
for something but they had idea what 
was. Some tried hard rhyme 
that they failed make any sense all. 
often said, “It doesn’t have rhyme, you 
know; just happens to, all right, but 
you are trying too hard make so, 
probably won’t good. Remember too that 
you must know what you are writing about. 


Tell about the things you know and see every 
day. 


Dec. 

For several days now the children have 
been going forward under the impetus 
their own enthusiasm. written 
they pleased. wonder how long will keep 
up. not suggesting now what they 
Each doing chooses. Here are some 
the results these days. 


LEAVES 


like see the leaves windy night 

When they are blowing quite heavily. 

think they are saying each other, 

are you doing, how are you doing?” 

windy night. 

like hear the rain rainy night. 

“Pitter, patter,” the drops the win- 
dow pane. 

think they are saying each other, 

are you doing, how are you doing?” 

rainy night. 


SWOOPING BIRDS 
Birds fly high the sky 
Swooping and sailing around. 
had wings like them 
And then would happy sailing and 
out the clouds 
And screeching other birds passing by. 


The following two were written one 
child the same day, even though they are 


WAR BIRDS 
Zoom! Zoom! Off they go— 
Into the clouds the Lockheeds go. 
Zoom! Zoom! Down they dive 
Spouting their flames from under their hide. 
The captain shouts, “Tally Ho! Drop your 
Down they scream with their loads 
Boom! Boom! They blast their target! 
Off they with terrible roar. 
they come!” shouts mechanic. 
Down! Down! They come land 
They report their raid, job well done. 


° 


TRICKLE, TRICKLE 
Trickle, trickle, little stream 
How wonder where been. 
Why I’ve been over the fields and 
meadows, 
I’ve been see the forest and the pine trees, 
Also see the clouds sail by. 
Lovely little flowers grow banks. 
world beautiful all day long.” 


Then few days later the same child 
wrote the following companion “War 
Birds.” felt both them were exception- 
ally well done and read them the class, 
pointing out the same time that the only 
reason Hunt could write strongly about 
such things even though had had first 
hand experience with them was because had 
done much reading the subjects. 


WAR LAUNCHING 
Clang! Clang! Hammers and acetylene 
torches 
Bang and hiss! They are working 
aircraft carrier. 
Brrr! the cranes they install 
Guns the carrier! 
last the carrier finished! 
“Hurrah! Hurrah!” shouts the crowd, 
“They are ready launch her.” 
The Champagne bottle crashed her 
bow. 
Down she slides into the water! 
American flags flutter freely the breeze! 
Another job well done! 


Dec. 
This was rainy day, one which the 
rain simply came down sheets, blowing like 
heavy curtain across the playground out- 
And little girl, after looking for 
some time, handed the following lovely word 
picture the rain me. 


THE RAIN 
The rain woman with gray hair. 
She comes down the street, pitter, patter 
her toes. 
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Soon stick head out the window 

And say “Hello” Old Mother Rain. 

She wobbles along the street very gaily. 

She sings merry tunes she wobbles down 
the street. 

This what she sings. 

“The trees drip with hair, 

The leaves sail down like little boats sailing 
the sea, 

The water trickles down the thistles like 

Everything dripping wet.” 


Well, that was thrill! Who wouldn’t 
have gone through all the foregoing pro- 
cedure that has taken place since September 
just have that one thing written 
eight year old? 


Jan. 
Not all the work which has been done 
self expression has been done the sketch 
poetical type writing. Here story 
which shows development ability also. 


THE STORY THE ELF 
Once upon time there was elf. His 
name was Hoppity. called him Hop- 
pity because always hopped around all 
the time. hopped and hopped all day 
long! 


The reason hopped much was be- 
cause was looking for house. finally 
found house. was small tree but 
did not like the house because there was 
walk that went the front door. 
hunted and didn’t ffhd house 
that day. 


The next day looked for another house. 
found rock house but had win- 
dows it. Finally got dark and the 
little elf went sleep. 


The next day got and started off 
again and looked for another house that 
had walk the front door and had some 
windows. found house that was just 
perfect for him. was pumpkin field 
pumpkin! 
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Feb. 

During this year have read the book 
the class. This book beauti- 
fully written and almost poetical its 
feeling. has particular style and quality 
all its own. the story little frog 
and his adventures with his friends during the 
first summer his life the Blue Pool. The 
oldest frog inhabitant the pool called the 
Patriarch. very wise and Wagtail thinks 
great deal him and asks his advice about 
everything wants know. the end 
the book Wagtail dreads going sleep for the 
winter because fears that the Patriarch will 
not return for another summer. 


When finished the baok the children said, 
“But the story isn’t finished! Did the Patri- 
arch come back? Isn’t there another chapter 
that tells?” 


The answer was, that all there 


the book.” 


then,” said they, “Why can’t 
write chapter ourselves?” 


was bit doubtful the outcome. 
thought, “How can they anything that 
won’t disappointing? course, mustn’t 
expect too much,” 


But they rose the occasion. They sat 
the class room, happily busy creating their 
own reports the fate Wagtail and his 
friend. giving two them here for the 
reader judge their quality for himself. 


SPRING COMES THE BLUE POOL 

Down deep the bottom the pool, 
Wagtail got down the mud and duck- 
weed and went sleep. The winter was 
hard and cruel one but Wagtail did not 
know and did not care for was snug and 
warm and did not mind. The winter went 
fast because was asleep. 


When woke there was only one 
thing wanted do. That was find 
the Patriarch. went all around the pool 
1Wagtail, Gall and Crew (Oxford). 


but did not find him. swam around 
the pool found the log that the old 
frog used sit on. didn’t find the 
Patriarch there either. didn’t 
wake yet,” said Wagtail was 
warming his back the sun. 


Just then heard voice that said, 
“Hello Wagtail.” 


Wagtail jumped. sounds like the 
Patriarch’s That was indeed the 
old frog’s voice. 


“Oh, hello Patriarch,” said 


dived meet him. 
“Hello,” said the old frog again. 


“You know, Patriarch, 
around the pool but didn’t find you,” said 
little Wagtail. 


They talked about this and that. 


somewhere,” said Wagtail who 
was tired talking. somewhere.” 


right,” said the old frog. “When 
shall go?” 


“All right,” said the old frog. 


was getting dark and Wagtail went 
sleep. 


WAGTAIL WAKES 

Down the depths the Blue Pool 
millions frogs were waking from 
their long winter sleep. Wagtail, when 
woke up, went right Patriarch’s log. 
There was nobody there. Wagtail was 
scared. hopped all around the Blue 
calling the Patriarch. After many un- 
successful trips and down the pool 
went and sat down the log. 


After while heard stirring the 
pool. Wagtail looked down into the water 
and then suddenly the surface rose the 


“Oh, Patriarch,” cried Wagtail, was 
afraid you would not come back.” The 
Patriarch’s sides heaved out looked 
Wagtail. 

have come back the Blue Pool.” 


(Continued page 37) 
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Action the School Library 


IsABEL 


girl asks, “Do you know the publisher 
Two Logs Crossing? want write 
the author and him how much I’ve en- 
joyed it, but the book out and don’t know 
where send the letter.” 


“Have you tried the card catalog? You 
may find there.” 


right,” and satisfaction shines 
from her eyes, publishing company 
the card the card catalog!” 


The wise teacher seizes the smallest inci- 
dents for practical use library tools. Two 
boys come the instructor, “Gordon says his 
rode for Buffalo Bill. That’s im- 
possible, isn’t it?” 


“Better find out when Buffalo Bill lived,” 


answers the teacher. 


One boy dashes the card catalog, “It 


should red letters under Cody, shouldn’t 

The other boy thumbs his way into the bi- 
ography section the big dictionary. “Here, 
I’ve got here!” With piece chalk 
the blackboard and the information they have 
just located Gordon proves his grandfather 
could easily have ridden for Buffalo Bill. 


The librarian knows that certain skills 
will make more efficient pupil. Making the 
learning those skills seem purposeful 
him the moment ever present ideal— 
ideal attain fully only with the com- 
plete cooperation the other teachers the 
building. seventh grade group which was 
building dam part home room proj- 
ect water power came the 
library eager obtain reports for use their 
unit work. Likely sources material were 


worked out the board with the class 
whole. Committees were appointed divide 
the material available that many stu- 
dents possible could work one time— 
library periods being premium. 


One committee took all books with 917 
call number; another committee divided 
topics available the encyclopedia; third 
committee worked from the World Almanac; 
while fourth studied possibilities under the 
heading Dams the National Geographic 
Indexes. Each which appeared applica- 
ble the class project was noted sepa- 
rate filing card giving the source informa- 
tion. For example, one card might state: 


National Geographic Vol. 
Dams—Boulder Dam 


World Almanac 1942 
Grand Coulee Dam 


World Book 
Coolidge Dam 


another: 
another: 


all, the committees made about twenty 
cards which the members the class might 
refer when searching for material dams. 
This course gave opportunity for drill 
the use indexes. The extent which the 
importance research stressed every 
classroom will determine the child’s realiza- 
tion the practical use library tools. 
suggestion the home room teacher might 
order, that the children make bibliog- 
raphies the end their repors. This will 
draw attention the many sources from 
which the student may find information 
his topic. 


When the need for library tools has been 
established certain amount practice 
the Beach School, Portland, Oregon. 
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the form tests may found advisable. 
Here two problems arise: how keep test 
questions from being too formal and how 
prevent wear and tear specific pages 
reference The latter becomes 
serious consideration for the librarian when 
entire class uses the same questions. 


Devices can found, however, solve 
both these Pupils may work 
pairs, only few teams working time, 
until familiarity with the plan reduces the 
supervision necessary. Each one the pairs, 
for example, may equipped with World 
Almanac, piece paper, and pencil. Each 
given fifteen minutes explore his Almanac 
and write down two questions any two 
subjects has found interest. Each ques- 
tion must include the key word which will 
locate the subject the index. After the 
question leave ample space for the answer. 
the end fifteen minutes, when both 
partners are finished, they exchange Almanacs 
and questions. the end reasonable 
time can’t located the partners 
should allowed help one another in- 
dicating the key word the question. One 
boy may ask, “Who won the heavyweight 
boxing championship 1943?” His partner 
may have try all three words heavyweight, 
boxing, and championships. This trial and 
error practice finding the key word teaches 
patience and sharpens judgment. valu- 
able training the use all reference tools. 
Without further example the application 
this device teaching the use encyclopedias, 
card catalog, World etc. obvious. 


Here another means drawing the 
attention the children the 
ties for research the library. Ask about 
five six children choose book from the 
biography shelf which seems interesting. Hand 
each child card which has been typed 
questions such these: 


What does the biography section 
Dictionary say about the famous 
person you have chosen? 


Look the card catalog and find 
the title and number whole book 


about this person. (The call number will 
start jB). 


Give the title and call number 
book that has only one chapter about him. 
(This call number may start 920 920.7) 
which page does this chapter start? 
Find the book and show the chapter the 
teacher. 


Are there any pictures this per- 
son the encyclopedia? Copy one inter- 
esting statement about him. 


How many inches does Champlin’s 

Cyclopedia give this person? 

The answer should written piece 
paper that the card may filed for 
future use card index along with similar 
tests. Generalized questions may formu- 
lated calling the children’s attention possi- 
bilities research geographical, historical, 
and other fields. 


the end, however, all devices for teach- 
ing the intricacies reference tools 
avail practical application not 
There real satisfaction knowing that 
child’s associations with his school library are 
giving him the ability for solutions 
his everyday problems. note with pride 
the confidence the college student who has 
been exposed libraries and library practices 
since his first years school. The young man 
assignment goes eagerly the Reader’s Guide 
locate the most recent article that 
country. Why does there? Because 
somewhere his background the Reader’s 
Guide has been made live tool. represents 
action, something can about preparing 
for this new adventure. The wise librarian 
helps those who come under her influence 
help themselves. 
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Spelling Ability Relation 
Reading and Vocabulary 
Achievements 


The current emphasis upon the unitary 
the child’s development the lan- 
guage arts has stimulated further study 
relationships between spelling and other lan- 
guage abilities. The topic has always been 
interest educational but 
order plan unified curricular programs 
more information needed about the inter- 
relationships the various phases growth 
this area. The present study (1) investi- 
gates some relationships between 
ability, reading abilities, and meaning voca- 
bulary (2) gives few clues possible causes 
poor and good spelling and (3) suggests 
few considerations determining the grade 
placement words spelling lists and text- 
books. 

Recent Related Studies 

Recent articles Gates* and Betts* 
have explored some the relationships be- 
tween spelling and reading abilities. 
careful analysis the two activities, Gates 
suggests some eight ten factors common 
both processes such visual perception, 
phonetic abilities, and habits writing. 
also states number ways which the 


Associate professor education the University 
California, Berkeley. 

1For example, see Arthur Gates, The Psychology 
Reading and Spelling with Special Reference Dis- 
New York, Bureau Publications, Teachers 
College, Columbia University, 1922, and Leta 
ingworth, The Psychology Special Disability Spell- 
ing. Contributions Education, No. 88, Teachers Col- 
lege, Columbia University, 1918. 105 

Gates, “Reading Relation Spelling,” 
Teachers Service Bulletin Reading, V1, No. New 
York, Macmillan Company, October, 1944. 

Betts, “Inter-relationship Reading 
and Spelling,” Elementary English Review 22:12-23, 
January, 1945. 


spelling program may contribute reading 
ability, especially teaching the meanings of, 
and the facts and conventions about words. 
Finally compares typical spelling and read- 
ing programs and suggests that spelling in- 
struction, like current methods teaching 
reading, place more emphasis upon under- 
standing and generalization. 


Betts gives general picture the usual 
sequence language development from in- 
fancy through the secondary school suggest 
that reading and spelling abilities are correla- 
tive growths. then cites some experimental 
evidence show that spelling and reading 
abilities depend, common, upon intelligence, 
auditory perception, visual perception, and 
meaning vocabulary. The present investiga- 
tion attempts somewhat closer analysis 
the relation spelling meaning vocabulary 
than Betts makes his summary. 


addition, Gilbert and Gilbert* have re- 
cently continued their studies relationships 
between the reading and spelling 
elementary students with special emphasis 
upon eye-movements. They find that mature, 
superior spellers the college level definitely 
gain spelling ability through their reading 
evidenced spelling tests and eye-move- 
ment records. They warn, however, 
possible lowering comprehension the 
learning spelling stressed, during reading, 
particularly with less able spellers lacking 
good habits word perception. 

Gilbert and Doris Gilbert, “The Im- 


provement Spelling Through Reading,” Journal 
Educational Research 37:458-463, February, 1944. 


SPELLING ABILITY RELATION READING 


earlier study the indicates 
that characteristic differences good and 
poor spellers seem lie one more 
three main areas: constitutional factors such 
vision kinaesthesis, methods employed 
studying words spelling, and related 
academic achievement factors such recog- 
nizing letter sounds and abilities reading. 
The present study analyzes further the rela- 
tion spelling ability academic achieve- 
ments reading and meaning vocabulary. 


summary some one hundred forty 
studies with implications for possible causes 
spelling disability, suggests that 
“vocabulary knowledge more significant 
determinant spelling success 
gence, particularly the first five grades” 
although does not fully establish low 
vocabulary, such, cause spelling dis- 
ability. Spache apparently believes that low 
meaning vocabulary more likely 
cause spelling difficulty than low reading 
ability, although quotes the same mean 
(approximately .60) from number studies 
for the coefficient correlation between 
spelling and vocabulary, and spelling and 
reading abilities. The present study does not 
pretend settle this problem but com- 
pares correlations spelling and reading, and 
spelling and word meaning, for one group 
children and analyzes further vocabulary 
achievements relation spelling. 


Procedures 
This investigation involves 135 
ranging from the low third the high fifth 
grades who come from neighborhood slight- 
below average for New York City. Their 
spelling grades, determined the Modern 
School Achievement Test, ranged from below 


5David Russell, Characteristics Good and Poor 
Spellers: Diagnostic Study. Contributions Educa- 
tion, No. 727. Teachers College, Columbia University, 
1937. 103 

Spache, “Spelling Disability Correlates 
Factors Probably Causal Spelling Disability,” Journal 
Educational Research 34:561-86, April, 1941. 


2.0 7.1. Reading speed and level com- 
prehension were also measured the Modern 
School Achievement Test. The three tests 
recognition isolated words, recognition 
words context, and meaning vocabulary 
used this study have been described 
earlier report Gates, Bond, and Russell.’ 
Briefly, they consisted 600 words, thirty- 
four from each the Thorndike 
The first test was isolated word, oral pro- 
nunciation test; the second was context, oral 
pronunciation test the same 600 words 
(in sentences); the third was multiple 
choice word-meaning test the same 600 
words. The multiple choice test consisted 
the key word and four possible choices; the 
four choices consisted pictures the first 
two thousand group, and words from the 
same lower thousand the Thorndike 
list the third the twentieth thousand 
group. the word pronunciation tests the 
score was the number right. the third 
word-meaning test the score was the right 
minus one third the wrongs. These tests were 
administered individually trained examiners 
series short periods. 


Results 
The sub-sections the three tables re- 
sults involve too few pupils considered 
isolation but the tables whole reveal 
some important spelling 


facts regarding 


ability. 

Table shows the relative difficulty for 
pupils several Spelling Grade levels the 
test pronunciation isolated words; Table 
pronunciation words sentences; and 
Table III knowledge word meanings 
the multiple choice tests. all thousands 
the three tests, the scores increase with the 


Gates, Guy Bond and David Russell, 
“Relative Meanings and Pronunciation Difficulties 
the Thorndike 20,000 Words,” Journal Educational 
Research 32:161-167, November, 1938. 

Thorndike, Teacher’s Wordbook 
20,000 Words. New York, Bureau Publications, 
Teachers College, Columbia University, 1931. 182 
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Spelling Grade. addition, all Spelling 
Grade levels, the lower thousands tends 
easier than the higher, although the increase 
difficulty not regular from thousand 
thousand. 


pronunciation isolated words, Table 
illustrates the fact that pupils second 
grade spelling ability can pronounce over half 
the words the Thorndike first thousand 
only. the fourth grade levels ability 
they recognize over half the words the first 
four thousands but not until the sixth 
grade level that the pupils recognize least 
half the words all thousand-levels tested. 
These facts are also true the recognition 
words sentences, Table II. There 
slight tendency for pupils recognize more 
words context than they isolation 
the lower spelling levels, particularly the 
easier words. However, with more mature 
spellers there semes advantage 
context reading, and the harder words the 
pupils may even little better recogniz- 


ing words isolation than words context. 


This fact seems support McCullough’s con- 
clusions® about the importance direct guid- 
ance the use context clues reading. 


Tables and further reveal that, par- 
ticularly the lower levels spelling ability, 
there rapid drop ability recognize 
words. the second and third grade levels 
this occurs usually between the second and 
third thousand level. the higher grade 
levels this rapid drop continues, although 
less extreme and more thousand-levels are 
involved before the drop occurs. However, 
every level spelling ability, power word 
recognition seems level off after the tenth 
thousand. That is, for the more mature mem- 
bers this group words beyond the tenth 
thousand not differ greatly difficulty. 


text Clues Reading,” Elementary English Review 
22:1-5, 38, January, 1945. 
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Table III reveals that the pupils’ abilities 
choose the correct meaning words 
approximately equal their ability recog- 
nize words the first two Thorndike thou- 
sands. Beyond these, meaning vocabulary 
scores are definitely below recognition vocab- 
ulary scores. Further, since there are usually 
between four thousand and five thousand 
words placed spelling lists and text (and 
these words are chosen partly the basis 
the Thorndike ratings) interest 
note that only the first two thousand are 
all well known the third grade and above. 
Indeed, not until the Spelling Grade 
5.5 reached that many half the 
words the third thousand are known. The 
importance including careful study 
word meanings spelling activities clear. 


The results the three tables terms 
Spelling Grade parallel the results reported 
earlier Gates, Bond, and Russell terms 
Reading Grade. This expected since 
the correlation between reading comprehen- 
sion and spelling scores the Modern School 
Achievement Test for this group positive 


and high. 


The correlations (calculated 
Product-Moment method) obtained from the 
Modern School Achievement tests and in- 
dividual test scores the Thorndike words 


are follows: 


Spelling and Reading Comprehension 


Spelling and Reading Speed 

Spelling and Word Recognition 

Spelling and Word Recognition 

Spelling and Word Meaning 

(Multiple Choice) ............... 
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Reading Comprehension and Word 


Recognition (Isolation)........... 
Reading Comprehension and Word 

Recognition (Context)........... 
Reading Comprehension and Word 

Meaning (Multiple Choice)........ 


These items reveal rather high positive 
correlations the scores pupils limited 
three school grades. Item the coefficient 
correlation between spelling and reading 
duced certain common factors, such 
perception abilities, were partialled out. For 
example, has suggested that “much 
the connection between ability reading 
and ability spelling due the depend- 
ence each the capacity observe small 
similarities and differences between word 
forms.” 


Earlier studies have tended lump to- 
gether various reading abilities obtaining 
relationship with spelling. Items give 
more definite picture certain relationships. 
Although not high the other correlations, 
item suggests that rapid reading may in- 
volve quick, accurate perception words 
which also valuable spelling. Items 
and substantiate some earlier findings that 
word recognition abilities and meaning vo- 
cabulary are closely related spelling ability. 
there even hint that word recognition 
abilities are equally important more im- 
portant spelling than they are compre- 
hension reading. Evidence this fact 


relation reading has been suggested 


10Thomas Foran, The Psychology and Teaching 
Spelling. Washington, C., Catholic University 
Press, 1934. 195. 

11Karl Nolte, “Simplification Vocabulary and 
Comprehension Reading,” Elementary English Review 
14:119-24, 146, April, 1937. 


comparison items and indicates 
that, for this group, spelling ability 
closely related level comprehension 
Items and suggest that spelling ability 
least closely related word recogni- 
tion abilities meaning vocabulary. 
There seems corroboration here 
Spache’s hypothesis that low meaningful vo- 
cabulary exerts greater causal effect 
spelling ability than does low comprehension 
reading. may more importance 
than speed reading (items and 5). 


Implications 
Within the limits imposed the nature 
the group and the tests used, some impli- 
cations for curricular practices are follows: 


Spelling ability one constellation 
language arts abilities. These tend re- 
inforce one another from the first 
least through the sixth grade level spell- 
ing ability, the language arts program 
should planned ways obtain maxi- 
mum contributions any one factor 
related abilities. 


Although there are common factors 
spelling and reading, and spelling and mean- 
ing vocabulary, there evidence here that 
poor spelling necessarily caused defici- 
encies reading vocabulary. Word recog- 
nition and vocabulary abilities tested 
this study seem more closely related 
spelling ability than level comprehen- 

_sion reading. However, the correlations are 
high between spelling ability and all these 
factors, seems probable that definite im- 
provement one them may effect spelling 
ability favorably. Further study the rela- 
tion spelling ability specific types 
reading ability such skimming reading 
note details needed. 


12David Russell, “Diagnostic Study Spelling 
Readiness,” Journal Research 37:276-83, 
December, 1943. 


Since word recognition abilities fall off 
rapidly beyond certain Thorndike-thousand 
level (e.g. the high third grade level after 
the second thousand) important that 
spelling practice more words in- 
clude work recognition isolation and 
context. 


Since knowledge word meaning falls 
off rapidly beyond the second Thorndike 
thousand all grade levels least the 
sixth, one the important parts spelling 
activities must the provision experiences 
which will build adequate concepts for most 
pupils around words the third thousand 


and above. 

The implications above give basis 
for emphasis upon learning spelling while 
reading. Indeed, suggested the Gilberts 
and Gates, certain techniques learning 
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spelling may interfere with comprehension 
reading. However, the spelling period may 
utilize reading matter similar material found 
readers and other texts and, through pro- 
gram word study and enrichment word 
meaning, make definite contribution 
reading abilities. 


The Thorndike word list has some im- 
plications for grade placement words 
spelling lists texts beyond that mere 
frequency occurrence. The facts given 
Tables and III, verified with larger 
group pupils, indicate how word recog- 
nition abilities and knowledge word mean- 
ings the different Thorndike thousands 
should taken into consideration placing 
words different grade levels the spelling 
program. 


TABLE 
Pronunciation Isolated Words 
Showing Mean Number Words Correct Out for Each Thousand the Thorndike List 
Pupils Various Spelling Grade Levels 


2029 

TABLE 


Pronunciation Words Sentences 
Showing Mean Number Words Correct Out for Each Thousand the Thorndike List 
Pupils Various Spelling Grade Levels 
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TABLE 
Word Meanings—Multiple Choice 
Showing Mean Number Words Correct Out for Each Thousand the Thorndike List 
Pupils Various Spelling Grade Levels 


CREATIVE WRITING WITH THIRD GRADE: DIARY 
from page 29) 


“And you will always come back,” 
added Wagtail. 


“No,” said the big frog, will 
one summer when will come back.” 
will that be?” 


“You not need know,” said the 
Patriarch. 


Wagtail went find Stumpy. 


Feb. 

And come the middle the year. 
What have the children gained? Some ability 
creative self expression, sure. They 
have found that writing can fun, and that 
they just say what they feel, “com- 
position” more than learning when use 
periods and capitals and all the rest the 
punctuation marks. They have found that 
words can sing, that they can march, dance, 
and that exciting and thrilling make 
them it. 


for myself, have definitely concluded 
that, for children, writing can creative 
occupation that using paints, char- 
coal, clay. 


Going back the question raised the 
beginning this report, “Do the results 
justify the time spent the work?” can 
only say, “In case anyone not yet con- 
vinced that they do, try the experiment for 
yourself.” You need not just did. 
Another year neither will just this way. 
New ways doing any worth-while thing 
will always present themselves any creative 
minded person. Once you try and watch 
the enthusiasm with which the children write 
and see the sparkle their eyes when they 
hand their latest “creation” you, you will 
not doubt that strong affirmative the only 
possible answer the question. 


| 
| 
| 


The Enjoyment 
Reading 


NANCE 


this land the free where books are 
had for the asking, how many adults find 
real enjoyment reading? Fortunate the 
child adult who after day strenuous 
activity can find peace, quiet relaxation, and 
escape from the tumult world war 
story whether the remote struggles 
Miles, hero Men Iron, the problems 
the orphan, Johnny Tremain, the unusual 
situations confronting Josie her New World 
which was Swiss boarding school. 


Children not instinctively turn 
books. our privilege and obligation 
adults introduce our young charges the 
fun which can had with them. The parent 
has the first opportunity. The 
will like the gay pictures and rhymes Real 
Mother Goose and Johnny Crow, and the 
antics Marjory Flack’s bit later 
Choo Choo and the Little Train will come 
for their share thumbing. child arrives 
kindergarten knowing few 
cherished picture books, the teacher must 
hustle make for that lack. 


Enthusiasm contagious. Enjoyment 
books will spread through group 
like grass fire windy day. may 
uncontrolled such fire would without 
the guidance adult who able make 
appropriate suggestions. With wealth 
attractive, worthwhile books our elbow 
how can one fail bubble over with the de- 
sire share them with children and parents. 
Teachers can much encourage children 
find real satisfaction well told story 


but also important get the cooperation 


parents who are with them during their 


leisure hours. her gay account 
Family’s Pleasure with Books,” The Bequest 
wings, Mrs. Duff says that people often 
inquired, does happen that your chil- 
dren know many books? Mine have nevet 
asked for them.” response was that 
does not just happen; children seldom ask 
love them. She goes tell how she ex- 
posed her daughter and son rhymes and 
stories from the very beginning and how 
result their pleasure books grew. Nor 
they just “ask for” good books rather than 
the comics some trashy series. much 
were done attract boys and girls worth- 
while books done sell the comics prob- 
ably the demand for better books would far 


exceed the current stock. 


Having vicarious experience via story, 
developing flair for putting words together, 
getting acquainted with the wealth ideas 
stored books down through the ages, just 
important part child’s equipment for 
entering the adult world good physique. 
sound mind and understanding heart 
are part youngster’s birthright. They 
are outgrowth happy experiences which 
come result good bit guidance and 
planning. 


Here are few letters the ABC’s 
getting pleasure from books, reading which 
enriches the mind and develops personality. 


work with schools, the East Orange 
J.) Free Public Library. 
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THE ABC’S ENJOYMENT READING 


for ART CHILDREN’S BOOKS 
WHICH THE BEST. ranges from 
the simple, childlike quality the pastels 
Seignobos, the fascinating detail the 
d’Aulaires’ lithographs, more formal inter- 
pretations such the decorative illustrations 
Irena Lorentowicz which embellish the 
Polish Christmas story “Lullaby.” First les- 
sons art appreciation may occur while look- 
ing the pictures accompanying well-loved 
story. 


for BOOKS WHICH INTRODUCE 
CHILD STRANGE AND UN- 
KNOWN PEOPLE. The child who has read 
Pepperfoot Thursday Market knows more 
about the Berbers than any casual traveler 
could ever learn. The Sad-Faced Boy’s first 
experience big public library something 
very like has happened many boys and 
girls. Reading about well-known scene makes 
their flavor more poignant, 


for CAN’T READ BECAUSE 
THEY DON’T READ. child adult will 
not wish read unless reading has been fun 
for him. here the beginning vicious 
circle which can broken only intro- 
ducing just the right book the right 
moment. For the teacher who wishes gain 
mofe knowledge children’s books, Reading 
with Children Miss Eaton, Realms 
Gold, The Right Book for the Right Child 
and reviews the Horn Book and other 
magazines will bring one date with 
minimum effort. There substitute for 
actually reading children’s books. Then when 
boy says you with sparkle his eye, 
“You know think Mr. Popper had something 
when put that penguin the refriger- 
ator,” you can agree with wholehearted 
chuckle that the refrigerator was fit dwell- 
ing for lively penguin. person who knows 
books and understands children can in- 
estimable value breaking the endless chain 


which makes reading hopeless drudgery 
some people. 


for DROP THE NEAREST 
LIBRARY for advice planning reading 
program fit the needs each child. Send 
each pupil off his vacation with some 
definite ideas what wishes read and 
plan for setting aside certain part each 
day for reading. 


for ENJOYMENT WHICH 
INCREASED TENFOLD SHARING 
THE OBJECT ONE’S PLEASURE. 
there any doubt one’s mind about the 
truth this statement one only needs read 
Bequest Wings utterly convinced. 
Through the pleasure reading together boy 
girl who finds fun books may slide 
into new world, peopled with new friends 
like Doctor Doolittle, the Hobbit, Sambo, Ping, 
Robin Hood, Molly Whuppie and veritable 
galaxy heroes from folklore. important 
make place busy schedule for reading 
aloud. The rhythm and euphony poetry are 
their best when audible. Begin with selections 
from Four and Twenty Blackbirds, Tirra 
Lirra, the nonsense verse Lear, and 


for FUNNY BONE WHICH BE- 
COMES STURDY WITH EXERCISE. 
Young people need good wholesome laughter 
Alice can for them what Harvey, the over- 
grown invisible rabbit, does for the adult. 
Nothing equals characters like Freddy, the 
detective, Mary Poppins, the Peterkins, Paul 
Bunyan the Five Chinese Brothers, their 
ability cultivate and cause sense humor 
flourish. 

This only the beginning whole 
alphabet attributes with which reading can 
embellish life, making joy that will 
last forever. 
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The Educational Scene 


The National Conference Christians and 
Jews announces the 13th annual observance 
national Brotherhood Week occur Feb- 
ruary 24, 1946. The theme is: Peace 
War—Teamwork.” Program aids for 
use schools and colleges may secured 
writing the National Conference Chris- 
tians and Jews, 381 Fourth Avenue, New 
York 16, New York. Materials are adapted 
age levels the schools. Plays, comics, 
posters, book other types litera- 
ture are available. 


excellent new children’s booklist 
intercultural themes, Helen Trager, ap- 
pears the November, 1945 issue Child- 
hood The entire issue, which deals 
with common values and differences,” 
contains many valuable ideas 
suggestions for the development demo- 
cratic attitudes and understandings. 


Interesting evidence phase lan- 
guage arts instruction not hitherto considered 
most the professional literature pre- 
sented the November, 1945 issue the 
Elementary School Journal Marguerite 
Wilker Johnson, summary her study, 
Verbal Influences Children’s pub- 
lished 1945 the University Michigan 
Press. Miss Johnson studied the effects two 
types language used adults upon the 
performance two matched groups forty 
children each. She found that language which 
was positive, pleasant, and brief produced 
superior results children’s response and 
general behavior. Simple requests resulted 
greater cooperation than verbose requests. 


limited supply the pamphlet Con- 
temporary Poetry for Children, which consists 
reprinting articles Professor Walter 


Barnes the qualities children’s poetry 
and studies the writings such poets 
Elizabeth Madox Roberts, Frances Frost, Mary 
Austin, Rachel Field, Rose Fyleman, and 
others, still available. Requests for copies 


_should sent directly Dr. Walter Barnes, 


School Education, New York University, 
Washington Square, New York 


The Division Instructional Research 
the New York Board Education, which has 
issued number valuable pamphlets the 
teaching English the elementary school, 
has just published valuable new booklet 
called Guiding the Growth Reading Inter- 
ests. May Lazar was the research assistant 
charge. Among the topics dealt with are 
“Taking Inventory Present Interest,” 
the Class Library,” “Working with 
the School Library,” with the Public 
Library,” and Reading Social 
Experience.” extensive bibliography for 
use developing children’s reading interest 
included. 


The Legislative Commission the Na- 
tional Education Association recently voted 
continue its policy concentrating 
effort support the Federal Aid Edu- 
cation calls upon the educational 
profession promote the Thomas-Hill-Ram- 
speck 181 and Inasmuch 
federal aid education bears directly 
the problem illiteracy the United States, 
readers the Elementary English Review are 
particularly concerned with this question. 
Mr. Marston, writing the November, 
1945 issue Educational Leadership, sug- 
gests that every teacher ask himself the fol- 
lowing questions: (1) Have talked with 
Congressman this subject; with Sena- 
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Otherwise, have written them 
views federal aid education? (2) Have 
persuaded not less than three school 
patrons take this matter with their 
Congressmen and Senators? (3) Have pre- 
sented the subjects, either myself through 
fellow-worker, one more civic groups 


community? (4) Have arranged for 
its study the parent-teacher group 
school? (5) Have insisted upon its thorough 
study and discussion our local education 
association? (6) have possession 
the essential facts underlying the issue 
federal aid education? and (7) Have the 
courage defend the principle federal aid 
education the presence those who 
argue the contrary? Mr. Marston empha- 
sizes the importance letters Congressmen 
and Senators, suggesting that 
sincere, simple, brief, courteous, 
sonal. 


series eighteen loan packets Inter- 
American subjects available for the use 
teachers schools was announced 
recently the United States Office Educa- 
tion, Federal Security Agency. The packets 
contain bibliographies, source lists, magazines, 
pictures, maps, units and courses study, 
program outlines, skits, games, music, descrip- 
tive booklets, conference reports, reprints 
articles, pamphlets, and other materials. 
They are available loan for three weeks 
without charge except that return postage 
paid the borrower. There are separate 
collections such topics literature, music, 
art, plays, pageants and programs, club 
activities, and current political 
problems. Requests should addressed the 
United States Office Education, American 
Republics Section, Division International 
Educational Relations, Washington 25, 


The United Nations Information Office, 
610 Fifth Avenue, New York 20, Y., dis- 
tributes series study kits and discussion 
guides including booklets the United Na- 
tions, their peoples, their history, their work, 
what they have done war, and how they 
are Cooperating peace. There are attractive 
poster charts color, description United 
Nations’ date, suggestions for in- 
dividual and group activities, 
and other aids. Leaflets and other materials 
may purchased separately. One complete 
kit sells for $2.25, another for cents. De- 
scription and price list are available 
quest from the office the organization. 


biennial report the Madison, Wis., 
Superintendent Schools, covering the period 
from 1943-5, entitled Learning Read 
the Madison Public Schools. very 
attractive photographic record the types 
activities which are carried reading 
the various levels. brief verbal report 
aspects educational administration ap- 
pears the 


Here are the Junior Guild selections for 
the month January 1946: 

For boys and girls, and years age: 
Little Lost Lamb, Golden MacDonald, 

Doubleday and Co., Inc., $2.00. 

For boys and girls, and years 
age: 


Justin Morgan Had Horse, Marguerite 
Henry, Wilcox Follett Co., $2.50. 
For older girls, years age: 


Making the Movies, Jeanne Bendick, Whit- 
tlesey House, $2.00. 
For older boys, years age: 


Gid Granger, Robert Davis, Holiday 
House, Inc. $2.00. 
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Review and Criticism 


The brief reviews this issue are Denton Geyer, Helen Sattley, Audrey Carpenter, 


and Irene Irwin. 


FOR TEACHERS 
Non-Oral Reading: Study Its Use the 

Chicago Public Schools. Buswell. 

University Chicago Press, $1.00. 

avoid the habit vocalization, be- 
lieved the main obstacle rapid reading 
adult life, the ‘non-oral’ method teach- 
ing beginners read employs silent reading 
from the start, with oral reading postponed 
the second third grade. the ‘direct’ 
method teaching foreign language, avoids 
the language already known, this case the 
children’s spoken language, and attempts 
get all the thinking done the language being 
learned, this case the written language. 


After the non-oral. plan had been tried 
out certain the Chicago public schools 
for the better part decade, Professor Bus- 
well the University Chicago was invited 
measure the results. His Non-Oral Reading 
reports his findings. Selecting the sixth grade 
place where the persisting effects such 
learning might studied, gave reading 
tests about seventeen hundred children. 
From these was able secure nearly 
thousand cases which could placed pairs, 
matched I.Q., age, and ‘race’ (black 
with one child each pair product 
the oral and the other the non-oral 
method learning read. The differences 
performance are uniformly favor the 
pupils taught the non-oral method. The 
“The evidence de- 


rived from the present investigation warrants 


decision stated thus: 


the conclusion that the non-oral method has 
achieved results which certainly are good 
those achieved the schools employing the 
usual methods teaching reading. Further- 
more, certain respects, such lip-move- 


ment, progress school, and scores read- 
ing tests, the evidence indicates not only that 
the non-oral method effective 
method which replaced but that some- 
what better. The non-oral method not 
fad. the logical next step the evolu- 
tion the teaching reading.” 


FOR CHILDREN 


Hull Down for Armstrong Sperry. 
Illustrated the author. Doubleday, 
Doran, $2.00. 

Judd Anders Tahiti and Ken Hender- 
son, ethnologist from Chicago, continue their 
adventures which began Last From 
the memorable December 7th when they are 
forced onto raft with two companions while 
their boat taken over Japanese and 
German agent, through their days drifting 
with the Pacific currents, their abrupt landing 
Guadalcanal, their discovery Japanese 
arsenal, and their perilous trip through the 
island, their final sail Australia join 
the marines, have typical Sperry 
story—well written, exciting, plausible, and 
truly accurate background and descrip- 
tion. worthy addition his long list 
favorites. Sixth grade and up. 

Wee Robin’s Chistmas Song. Elsie Jean. 
Pictures Else McKean. Nelson. 

This slender story, adapted from old 
tale, takes Wee Robin through encounters 
with cat, hawk, fox, and boy, all 
whom outwits their attempt catch 
him. finally gets the king and sings 
for him. Words and music for the robin’s 
song follow the story. Green ink used 
type and illustrations makes the format 
this book little different. Very young chil- 
dren may enjoy hearing the story, but the 
dramatic thread frail will not hold 
attention for long. will take skilled story- 
teller sing the songs too. 
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REVIEW AND CRITICISM 


Ann Bartlett Returns the Philippines. 

Martha Johnson. Crowell, $2.00. 

The fourth series about Ann Bartlett, 
navy nurse who has way being the 
center exciting events, this book continues 
her adventures. She ordered mistake 
into life boat going rescue shipwrecked 
The only woman the boat, she 
maintains the standards bravery and cour- 
age her profession, through days sea, and 
weeks hiding from the Japs the Philip- 
pines. the usual type book series, 
written appeal teen age girls. 


Goal Go. Jackson Scholz. William 

Morrow, $2.00. 

Another fine sports story the author. 
This one laid the Navy Academy 
the war year that Jeff Craig entered 
Plebe. father was Navy man, but not 
Annapolis graduate, consequently not 
bitter way reasoning. How Jeff learned 
respect the Academy and its men told 
this story football. The men admired him 
player, but could not respect him 
man, and had grow good deal char- 
acter before was able win this respect 
which finally realized wanted. Sixth 
grade and up. 


Wings Over the Desert. Graham Dean. 
Illustrated Wesley Dennis. Viking 
Press, $2.00. 

young newspaper reporter lucky enough 

member the Civil Air Patrol and helps 

track down the saboteurs. This adventure 
story based the author’s experiences and 
has authentic tone. The opening picture 
newspaper office going into action the 
emergency Pearl Harbor good. Junior 
high school boys will enthusiastic about 
the 


The Twenty-Fifth Mission. Loring Mac- 
Kaye. Decorations Henry Pitz. 


Longmans, Green, $2.00. 


well written fiction story for 6th grade, 
junior and senior high school. The twenty- 
fifth mission, always crucial one bomber 
crew, proves fatal one the 
Greasers.” Downed over Denmark, the five 
remaining members are stowed away 
faithful and courageous underground, and 
after many harrowing experiences gain 
Sweden and safety. But takes such experi- 
ences show seventeen year old Jigs from 
Kansas, the tail-gunner, that man speaking 
foreign tongue not necessarily enemy, 
and that there can great bonds feeling 
between people who not even understand 
each other’s spoken language. Jigs learns, too, 
the meaning war fought for freedom and 
democratic ideals and that phrase, 
ain’t foreigners any place.” Highly recom- 
mended. 


The Stars Came Down. Regina Woody. 
Illustrated Rafaello Busoni. Harcourt, 
Brace, $2.00. 

During the long years the war, the 
royal family had lived underground 
cave. When peace came and they returned 
the palace, the small princess was amazed 
the modern magic electricity and the 
beauty the stars. Her birthday wish was 
that her father should bring the stars down 
the valley where his subjects lived. This 
modern fairy tale has implications about shar- 
ing and working The many full 
page illustrations much enliven the 
text with their humor and vivid color. Print 
and paper are good, and contribute the pleas- 
ing impression the book makes. While 
not important story, fourth and fifth 
graders should enjoy it. 


Too Big. Ingri and Edgar Parin d’Aulaire. 
Illustrated the authors. Doubleday, 
Doran, $1.00. 

The illustrations are the most interesting 
part this very short story intended for the 
child nursery school age. The story com- 
prised eleven short sentences about boy 
who was too big the things tried 
do. Not recommended, LLL 


Constructive useful interesting 


play-work activities 
for 
fiirst grade 
kindergarten 
giving new pattern 


and greater significance 


this aspect pri- 
mary education. 


First SEATWORK 


GATES AND BARTLETT 


pages constructive activities; exercises large-scale, easy- 
to-handle format for children; outstanding pictures 
black and white. Usable with excellent results with any 
basal reading series. 


Seatwork genuine utility, two reading experts, giving 
training not only reading readiness skills (acquiring 
familiarity with book, left-to-right eye-movements, 
but training such valuable skills observation, 
selection, manipulation, comparison, and identification. 


All constructive manual work results toys articles 
actually usable the children. All materials provided 
the books themselves. All teaching instructions 
the book—no separate manual necessary. 


Exercises grouped, for independent procedure the children, 
with only minimum assistance from the teacher. 


11”. Paper covered. $.48 (list price) 


THE MACMILLAN COMPANY 
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